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ABSTRACT
The Manassas Industrial School for Colored Youth, located 
in Manassas, Virginia, was founded by ex-slave Jennie Dean in 
18 93 and opened the following year. The purpose of this 
school was to offer vocational and academic training to young 
African Americans who had few other opportunities for 
education beyond the elementary level. It was a private 
school that received a majority of its funding from Northern 
philanthropists.
This paper examines the structure of the school including 
curriculum offerings, finances, faculty, and physical plant. 
The evolution of the school from 1894 to 1915 reveals growth, 
changes in leadership and management, and varying financial 
success.
An examination of contemporary educational philosophies 
for the education of blacks puts the school into a larger 
perspective and provides a foundation for understanding the 
work done at this institution. Also, comparison with other 
schools of this kind in Virginia demonstrates similarities and 
differences between these and the Manassas school.
The discussion demonstrates that the school and its 
founder Jennie Dean provided educational opportunities to 
young blacks in the late nineteenth and early twentieth 
centuries that were not available elsewhere in Northern 
Virginia. Although the school was located in a small Southern 
town it did receive the financial support of many nationally- 
known individuals. The impact of this support on the school 
and its programs was significant in the both the short and 
long term.
The Manassas Industrial School helped thousands of young 
African Americans obtain semi-skilled jobs in an economy where 
most blacks worked as laborers and farmers. Industrial 
education has been criticized by many as keeping blacks in 
non-professional/laboring jobs; however, it offered them the 
opportunity to take that first step in securing a semi-skilled 
job and forging a better way of life for themselves and their 
families.
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THE MANASSAS INDUSTRIAL SCHOOL FOR COLORED YOUTH
1894-1916
CHAPTER I
THE DEBATE OVER INDUSTRIAL EDUCATION
-The. Manassas Industrial School for Colored Youth, a 
private school located in Manassas, Virginia from 1894-1938, 
provided academic and vocational training for African
American children. The need for the school and the story of
its creation reflect larger themes within the history of 
education, especially for African Americans after the Civil 
War.
The desire for education, the will to learn, and the 
struggle to achieve educational goals have been persistent 
themes throughout the history of African Americans in the 
United States. Since most of these individuals arrived in 
America as a result of slavery, their search for educational 
opportunities was long and difficult. Most of the first 
Africans to reach America's shores had little or no 
opportunity to learn how to read and write. For many it was
a struggle simply to learn the language spoken in their new 
home. A few slaves were illegally taught by benevolent 
masters. A few others in urban areas learned basic reading 
and writing while attending church Bible classes. Still 
others learned from those free African Americans who had 
been educated. However, access to a varied curriculum, 
state or federally supported schools, or advanced studies 
was not guaranteed to African Americans until the twentieth 
century.
2
3Also prevalent throughout history has been the white 
man's fear of an educated black race. Whites were afraid of 
the power and knowledge the blacks could obtain through 
education and therefore vehemently opposed it. Judge St. 
George Tucker, author of Dissertation on Slavery in 1796, 
expressed this fear in 1800 when he stated, "Every year adds 
to the number of those who can read and write; and the 
increase in knowledge is the principal agent in evolving the 
spirit we have to fear."1 This fear that the slaves would 
revolt against their owners and take control is evident in 
the antebellum history of the United States, especially the 
South. Many ministers and abolitionists advocated an 
educated black population. However, a statute passed in 
1819 by the Virginia General Assembly prohibited the 
teaching of blacks. Some slave owners ignored the law and 
taught their slaves anyway. There were even pre-war schools 
in the communities of Fredericksburg and Norfolk, but 
uprisings by educated slaves, such as Nat Turner in 183 0, 
increased the opposition to the teaching of enslaved African 
Americans. Many whites feared that educated slaves would 
revolt or incite revolts as a result of reading abolitionist 
tracts or would try to escape using passes that they forged. 
So while some slaves were given a basic education, the 
overwhelming majority of the public did not believe that
■^W.H. Brown, The Education and Economic Development of the Negro in Virginia 
(Charlottesville: University of Virginia Press, 1923), p. 28.
4slaves should be educated.2
The Civil War brought about many changes for African 
Americans besides ending their slavery. One of these was 
the opportunity for education. After the War, numerous 
Northern philanthropic and missionary groups sponsored 
schools in the South to teach the recently freed slaves. The 
American Missionary Society, New York Society, Friends 
Association of Philadelphia, and New England Society all 
established educational facilities in Virginia. The 
cooperation of these groups with the Freedman's Bureau, 
established by the federal government in 1865 to assist the 
newly freed blacks, resulted in the creation of hundreds of 
schools within five years.3 By 1870 the new Virginia state 
constitution was ratified which provided for a public school 
system for both whites and blacks. The system was 
segregated, however, with separate schools for whites and 
blacks.
The blacks' desire for education was so strong that 
initially the average daily attendance at schools was higher 
for black students than for whites. The hundreds of years 
in which they had been denied an education did not suppress 
their desire for learning; it only served to increase it. 
African Americans had always respected those members of
2Virginius Dabney, Virginia, The New Dominion (Charlottesville: University 
Press of Virginia, 1971), p. 253.
3Ibid., p. 362.
5their race who had an education and therefore desired the 
same opportunities for themselves and their family.4
Funding for schools in Virginia after 187 0 came from 
property taxes and the Literary Fund.5 Since primarily 
white citizens owned property and paid the property taxes 
that supported the schools, they contributed more to the 
system and were therefore funding a large part of the black 
students' education. This upset many whites who did not 
feel education for the blacks (and the poor whites) was 
necessary since they would primarily work in unskilled jobs. 
The landowners felt educated workers threatened their base 
of power and their hierarchical social structure. By 1870 
when the conservative Democratic Redeemers re-gained control 
of the state government, state-funded education became a low 
priority.6 They did not support universal education nor 
did they advocate mandatory attendance at school. Property 
taxes were purposely kept low so that the educational system 
would not have a strong base of financial support. Laws 
that would have improved the educational system were not 
passed. The state's economy still suffered as a result of 
the Civil War and therefore the legislature had to struggle
4James D. Anderson, Education of Blacks in the South, 1860-1935 (Chapel Hill: 
University of North Carolina Press, 1988) p. 5, 9.
sThe Literary Fund was an educational fund created by the General Assembly in 
1810. Its purpose was to help provide education to those unable to afford it. 
After 1882 it was used to provide better public education opportunities for both 
white and black children.
6Eric Foner, A Short History of Reconstruction, (New York: Harper & Row, 1990) 
p. 248-49.
to maintain the state programs that did exist. The weakened 
financial condition made it difficult to maintain two public 
school systems which existed as a result of segregationist 
policies.7
There was little progress in education in Virginia for 
the rest of the nineteenth century. The conservative 
opposition to public schools, financial restrictions, and 
the expense of maintaining a dual system prevented advances 
in educational opportunities for the children of Virginia. 
There was little opportunity for change and experimentation. 
"Every change would have to adjust to the southern biracial 
scheme--a heavy restriction not likely to encourage a 
creative thinker to move along unexplored paths. Thus the 
emerging pattern of race relations strengthened the status 
quo and reinforced a rigid conservatism in educational 
thought."8 Yet, as will be demonstrated later, progress 
did occur through the creation of private institutions and 
the efforts of forward-thinking individuals.
In 1877, ex-Confederate and Richmond industrialist 
General Thomas Muldrop Logan spoke out in favor of education 
for blacks and poor whites. He felt that educated workers 
would help companies compete in local and world markets. He 
also understood the commonly held feeling that educated
’Anderson, The Education of Blacks in the South, p. 23.
8S . Alexander Rippa, Education in a Free Society: An American History, 2nd ed. 
(New York: David McKay Company, Inc., 1971), p. 136.
7workers would not want to take the manual labor jobs or 
would demand more money for their services. Many landowners 
feared the destruction of a cheap labor force.9 Logan felt 
a solution which would appeal to the landowners was 
industrial training/education. He believed "that 
maintenance of caste distinctions and division of labor were 
possible if blacks were offered industrial education."10 
This training would prepare blacks to take their place in 
the economy without disturbing the existing social 
hierarchy. There were others who advocated a similar type 
of education for blacks. James A. Garfield, who introduced 
the bill to create the National Bureau of Education in 1867, 
supported manual training courses11 in order to provide 
training and work experience for the many ex-slaves who were 
unskilled. These experiences would allow them to achieve a 
better standard of living. Garfield believed that manual 
training would be necessary only until blacks had learned 
basic life skills and could earn a decent living. Once the 
blacks achieved a higher level in society, they would need
Northerners also wanted to maintain this large pool of primarily unskilled 
workers in the event of problems with labor unions. Industrialists saw the black 
laborers as an alternative should their workers strike or demand too much. 
Academically educated blacks would not be helpful to Northern business owners.
10Anderson, The Education of Blacks in the South, p. 28.
“ Charles A. Prosser discusses the differences between manual training and 
industrial education in his article "Facilities for Industrial Education" 
(Vocational Education, January, 1913) . Industrial education is defined as a course 
of instruction for children between" the ages of 14 and 18 which prepares them to 
be wage earners in agriculture, household arts or industry. Manual training is 
part of a general education which is to teach children the value of work but not 
necessarily train them for a particular profession. In both cases the emphasis is 
on labor as opposed to academics.
8educational institutions that would offer more standard 
academic courses similar to what traditional colleges or 
universities offered. Obviously, Logan and Garfield 
advocated education which emphasized labor for different 
reasons. Logan thought it would help keep the blacks at a 
lower social and economic level in society while Garfield 
thought it would help provide the initial training needed to 
assist them in their quest for success. The debate over 
labor-based education became primarily a discussion of 
industrial education vs. academic education and was at the 
forefront of the discussion of educational opportunities for 
blacks for many years to come. By the turn of the century, 
prominent black leaders such as W.E.B. Du Bois and Booker T. 
Washington were voicing their interpretation and opinions as 
to the merits of industrial education.
One of the most well-known schools established to 
educate African Americans was the Hampton Normal and 
Agricultural Institute which opened in Hampton on April 1, 
1868. It was primarily founded to offer education to ex­
slaves; however, admission was not based on race. General 
Samuel Chapman Armstrong founded the school with the support 
of the American Missionary Association. The school educated 
thousands of black youths over the years but initially did 
not produce students prepared to work at a trade. It 
emphasized manual and normal training and primarily produced 
elementary school teachers. Hampton did not award trade
9certificates until 1895.12
Manual training, as opposed to industrial education, 
was emphasized at Hampton. All students were required to 
perform manual labor at the school in order to build their 
character and learn the value of work. They did earn money 
for their work ($1 to $1.50 per week) which was credited to 
their account to pay for room, board, tuition, and washing 
(approximately $10 per month). Students enrolled in the 
normal school courses worked two 10-hour days per week for 
three years. Students often worked more days than required 
in order to earn additional funds to pay off their tuition 
and board costs. Those who participated in the night school 
courses worked six 10-hour days for 11 months of the year, 
for two years. They studied from 7 - 9 p.m. each night. As 
a result, they earned more money to put towards their 
education. After the two years were completed, the best 
workers were admitted to the normal school program. More 
emphasis was placed on work than academics. Those students 
who refused to work were dismissed even if they were very 
intelligent.13
There was also a strict code of conduct at Hampton.
Male students participated in military drill; students 
received demerits for non-compliance with the social code;
12Keith L. Schall, Stony the Road, Chapters in the History of Hampton 
Institute. (Charlottesville: University Press of Virginia, 1977), p. 35-42 and 
Anderson, The Education of Blacks in the South, p. 54.
“ Anderson, The Education of Blacks in the South, p. 54.
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and students adhered to a strict schedule of activities 
which lasted from 5:45 a.m. - 9:00 p.m. These rules and 
regulations were in place to teach students that hard work 
was beneficial. The school was also trying to teach 
morality. These qualities were considered very important 
for the future teachers of African American youth. The goal 
was for the Hampton-educated teachers to train youth about 
the dignity of labor to emphasize their important role in 
society as the laboring class.14 Historian and author 
James D. Anderson views Hampton's regulations and philosophy 
as oppressive to blacks. He interprets the emphasis on 
labor and manual training as a means to keep blacks in the 
laboring class. He feels Hampton was trying to perpetuate 
the status quo instead of encouraging blacks to rise up out 
of poverty and into a new way of life. They were in effect 
being told to remain at their lower social status and be 
content.15
Anderson asserts that the students at Hampton learned 
that blacks were developmentally behind whites and therefore 
belonged in a subordinate position; that discrimination and 
poor race relations were a result of this subordinate 
position and not the unjustness of whites; and that blacks 
were not morally equal to whites, thereby explaining the 
blacks' traditionally inferior role. He states that General
14Ibid. , p. 58.
15Ibid. , p . 3 6.
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Armstrong felt the education students received at Hampton 
helped them prepare for and accept this subordinate role in 
life. Learning that work was dignified was more important 
than learning certain skills or subjects--over-educated 
blacks would not want to work at the lower paying jobs. 
Therefore Armstrong felt that too much education for blacks 
was detrimental to the Southern labor supply.16
Of course, there were some blacks who did not support
the lessons being taught at Hampton. A number of students 
later complained that they had not learned a trade and that 
the white faculty and administration practiced racial 
discrimination. Again Anderson criticized Hampton's lessons
for its students. The school's social and educational
ideology did not encourage blacks to strive for equality in 
society. Blacks were encouraged to stay in the South as a 
source of cheap labor.17
These examples illustrate the controversy surrounding 
manual training and industrial education in the late 
nineteenth century. Some individuals thought this type of 
manual training was necessary to assist blacks in their 
quest for skilled work, while others thought it would keep 
blacks in a subservient role and teach them to be content 
with that role in society. By advocating this policy at 
Hampton, Armstrong hoped to appease Southern and Northern
16Ibid. , pp. 46-47.
17Ibid . , p . 53 .
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whites who did not want an educated black race.
"Armstrong's outlook had a strong appeal because it was 
couched in philanthropic and paternalistic terms of uplift 
that salved the conscience of conservative Southerners and 
Northerners--many of them former abolitionists--who had no 
genuine belief in racial equality."18 Armstrong advocated 
manual training to maintain the blacks7 subservient role 
through emphasis on the dignity of labor.
The discussion over the appropriateness of this type of
training began soon after the creation of the school and
expanded to include industrial education as well. Hampton,
Tuskegee, and the schools created in their image were often 
criticized by prominent African Americans for advocating 
industrial rather than academic education. Some of these 
schools used industrial education to a greater or lesser 
degree than their models. Both black and white politicians 
and educators had strong feelings about the suitability of 
this type of education. There was conflict even among the 
African American leaders of the day. One of the black 
educators who became embroiled in this discussion was Booker 
T. Washington. He attended Hampton and later worked there 
as an instructor. He stressed the importance and dignity of 
labor which he learned about as a student. "At Hampton I 
not only learned that it was not a disgrace to labour, but
18August Meier, Negro Thought in America, 1880-1915 (Ann Arbor: University of 
Michigan Press, 1963), p. 89.
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learned to love labour, not alone for its financial value, 
but for labour's own sake and for the independence and self- 
reliance which the ability to do something which the world 
wants done brings."19 Washington took this philosophy and 
his knowledge gained at Hampton to Tuskegee, Alabama, where 
he founded the Tuskegee Institute in 1881. There he 
established an industrial school that one day would become 
one of the most well-known institutions for African 
Americans in the country. The school was organized much 
like Hampton and had teacher training as its primary goal, 
but students also learned trades.
Washington's philosophy at Tuskegee Institute and for 
African American education in general was to emphasize 
industrial education and the teaching of a specific trade.
By learning this skill or trade, an individual would then be 
prepared to enter the working world, get a job, and become a 
contributing member of society. Again, the dignity of labor 
was emphasized. It was worthwhile to perform a task or job 
that was needed. Washington felt that any person would be 
respected if he performed a needed service and did it well. 
"The individual who can do something that the world wants 
done will, in the end, make his way regardless of his 
race. "20
19Booker T. Washington, Up From Slavery, Airmont Classic Edition (New York: 
Airmont Publishing Co. Inc., 1967), p. 54.
20Ibid. , p. 99.
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That Booker T. Washington would ascribe to this 
philosophy is not surprising considering conditions during 
the era of Reconstruction. Millions of African Americans 
suddenly found themselves free with all the promise of a new 
life before them. Some had unrealistic expectations that 
they could move to the city or purchase land and within a 
few years be rich and no longer have to work. They soon 
discovered that prosperity does not come easily and cannot 
be accomplished overnight. Former slaves had to find jobs 
and earn money to provide food and shelter for their 
families. They had to learn to participate in the 
capitalistic system. Often, they still had to work for 
their former masters since they had little capital to move 
to a new location and start anew. They had to maintain 
friendly relationships with the whites in their neighborhood 
in order to insure the ability to earn a livelihood. Hard 
work was still a necessity. Washington felt that 
Reconstruction did not prepare blacks for freedom. They 
were never taught the dignity of labor and the important 
basic life skills necessary for success. In essence, 
Washington adopted the southern white view of 
Reconstruction. Therefore, he stressed the importance of 
labor and of maintaining good working relationships with the 
whites in order to reinforce the idea that this was 
necessary in order to survive, participate, and succeed in 
society. Industrial schools based on the Tuskegee model
15
stressed these same fundamental values and skills.21
At Tuskegee, Washington stressed the importance of 
industrial education because he believed it was a stepping 
stone for the African Americans. Their progress on the 
pathway to success had to be gradual. Washington viewed 
industrial training as the first step towards independence 
and success. The next generation could advance another step 
in skills and education until, eventually, all blacks would 
take their rightful place as equal members of society.
There was also a need in the South for skilled 
craftsmen, artisans, and farm workers. Schools that had 
good industrial education programs trained a skilled class 
of workers. These skilled jobs provided a higher wage and 
standard of living than the traditional agricultural jobs 
blacks were accustomed to in the past. Therefore, in 
response to the social and economic conditions of the time, 
Washington's philosophy stressed learning a trade, finding a 
niche in life, and doing the best in that job to insure a 
valued place in society.22
Washington stressed the importance of relating 
education to life. Since most of the blacks were working in 
agriculture and semi-skilled jobs, they needed to be trained 
to do those jobs better. By working within their place in
21Booker T. Gardner, "The Educational Contributions of Booker T. Washington," 
The Journal of Negro Education 44 (Fall 1975): 505.
22Washington, Up From Slavery, p. 125.
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society at that time, they could achieve success and then 
advance to the next level. Through hard work, self-help, 
and adoption of middle-class values, blacks could achieve 
success.23
In his address to the Atlanta Exposition in September
1895, Washington reiterated his belief that members of the
African American community should concentrate their efforts
on learning a trade and working as laborers.
Our greatest danger is that in the great leap from 
slavery to freedom we may overlook the fact that the 
masses of us are to live by the productions of our 
hands, and fail to keep in mind that we shall prosper 
in proportion as we learn to dignify and glorify common 
labour and put brains and skill into the common 
occupations of life.24
He felt that this was the correct path for the members of
his race to take in the late nineteenth century. They could
not hope to be the leaders of society and business at this
time. They must start at the bottom and work their way up
over time to the point where one day, future generations
could be the business owners, political leaders, and .
professionals. Washington's suggested pathway was a
reinforcement of the belief that prosperity and riches would
not come overnight. However, he did not believe that the
black worker should forever be confined to agriculture or to
the menial jobs, "but that, if he succeeded in this line of
industry, he could lay the foundations upon which his
“ Gardner, "Educational Contributions of Booker T. Washington," p. 510.
24Washington, Up From Slavery, p. 135.
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children and grandchildren could grow to higher and more 
important things in life."25
In order to obtain acceptance of his philosophy from 
the white segment of the population, Washington advocated 
the segregation of the races for the foreseeable future. He 
knew that biracial support was necessary for the financial 
stability of industrial schools. He advocated working 
within the current system in order to achieve his goals. 
Industrial education was a way to establish compromise 
between the races in the North and South and between the 
geographic areas as well.
Washington "did not advocate industrial education for 
every Black to the exclusion of the professions and other 
branches of knowledge . . . 1,26 He believed that different
students within the African American community were suited
r
for different educational levels and professions.
Washington's educational ideas were enormously 
influential, but a number of African Americans regarded them 
as misguided from the start. These nationally-known leaders 
disagreed fundamentally over the education of young African 
Americans. The best-known and most outspoken of these 
critics was W.E.B. Du Bois7 noted author, historian, and one 
of the founders of the National Association for the 
Advancement of Colored People (NAACP) in 1909. Du Bois
25Ibid. , p . 126 .
26Gardner, "The Educational Contributions of Booker T. Washington," p. 513.
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believed in the higher education of a Talented Tenth 
who through their knowledge of modern culture could 
guide the American Negro into a higher civilization.
Mr. Washington, on the other hand, believed that the 
Negro as an efficient worker could gain wealth and that 
eventually through his ownership of capital he would be 
able to achieve a recognized place in American culture 
and could then educate his children as he might wish 
and develop his possibilities.27
Du Bois did not completely reject Washington's philosophy.
He believed that labor and the trades should be encouraged
but not to the exclusion of higher education. He felt that
colleges and universities were necessary for African
Americans in order to train the teachers and professionals
who would help pave the way for increased civil rights and
involvement in the white-dominated world.
Du Bois felt that those inclined to be workers should
be trained as such and those destined to be teachers and
professionals should be educated accordingly. Each student
should be taught that for which he was best suited. If
there were no colleges to train the doctors, lawyers,
ministers, and other professionals, who would care for the
black population? Blacks needed to see people of their own
race succeeding--they served as examples for the rest of the
community.28
The tone of Washington's statements at the Atlanta 
Exposition was very, conciliatory and deferential to whites.
27W.E.B. Du Bois, "Of Booker T. Washington and Others," in Booker T. 
Washington and His Critics, ed. Hugh Hawkins (Boston: D.C. Heath and Co., 1962), 
p. 27.
28W . E . B . Du Bois, Souls of Black Folk (New York: Dodd, Mead & Co., 1961), p. 
64 and p . 77.
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He encouraged blacks to stay in the South, work in 
agriculture and the lesser-paying jobs, be patient, law- 
abiding and unresentful, and one day financial and 
educational freedom would be possible. He said "in all 
things that are purely social we can be as separate as the 
fingers, yet one as the hand in all things essential to 
mutual progress."29 Sensitive to the racial hostility of 
the times, Washington was willing to accommodate himself to 
segregation and encourage blacks not to rise up against 
their white neighbors but to wait in the hope that one day 
equality would be within their reach. "Booker T. Washington 
spoke for that large number of Southern blacks who favored 
gradual nonconfrontational change."30 However, his 
opponents such as Du Bois believed that Washington was 
selling blacks short by encouraging them to accept their 
second-class status instead of working to change it. They 
saw the Atlanta Exposition speech as trading black political 
activity and integration for black economic progress.31
Du Bois believed that Washington's philosophy required 
that blacks give up their desire for political power and 
higher education and their quest for civil rights. In 
return for giving up these things, blacks were subjected to 
stricter segregation (Jim Crow laws), disenfranchisement,
29Washington, Up From Slavery, p. 136.
30Edward L. Ayers, The Promise of the New South (New York: Oxford University 
Press, 1992), p. 323.
31Ibid. , p. 325.
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and dwindling support of black colleges and universities.
They did not gain any support or power from the white
community by agreeing to Washington's policy of segregation
or by being patient, second-class citizens.
So far as Mr. Washington preaches Thrift, Patience, and 
Industrial Training for the masses, we must hold up his 
hands and strive with him. . . . But so far as Mr.
Washington apologizes for injustice, North or South, 
does not rightly value the privilege and duty of 
voting, . . . and opposes the higher training and
ambition of our brighter minds . . .  we must 
unceasingly and firmly oppose them.32
Du Bois felt that much of the blame for the African
Americans' additional loss of freedom in the late nineteenth
century was to be placed on Booker T. Washington.
By looking to the future, advocating higher education
for those who were talented, and encouraging an active role
in politics, Du Bois and his followers felt the African
American race would be better served. This group believed
that blacks should not wait until some point in the future
to obtain civil rights and equality. Only by insisting on
the right to vote and the opportunity for their children to
be educated could the black man hope to advance. Action,
not submission, needed to be encouraged.
Both Washington and Du Bois were seeking a better life
for the people of their race. Each envisioned a different
pathway to this goal, but not to the exclusion of either
type of education. Pure academic training was necessary in
32Du Bois, Souls of Black Folk, p. 44.
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order to produce a black upper class and professionals, but 
perhaps the entire race was not ready for it at that time. 
That was the long-term goal for the race as a whole, but 
industrial education was a necessary beginning point. Not 
everyone had the means or desire to become a doctor or a 
lawyer. They had to have other alternatives. Schools such 
as Hampton and Tuskegee offered other options for that 
segment of the population best suited to be workers. The 
industrial school filled a gap in the lives of African 
Americans in the late nineteenth and early twentieth 
centuries by providing heeded training. It was the first 
step in providing blacks with a better education and a 
brighter outlook for their future as working adults.
The Manassas Industrial School for Colored Youth 
illustrates the need for and prominence of industrial 
education at the turn of the twentieth century.
CHAPTER II 
THE STRUCTURE AND HISTORY OF THE SCHOOL
Numerous aspects of the founding and existence of the 
Manassas Industrial School for Colored Youth (MIS) are 
remarkable: the fact that a female ex-slave had the 
wherewithal and foresight to envision such a school; that 
she became known to and was received in the homes and 
churches of well-known Northern philanthropists who donated 
large sums of money; that she could rally multi-racial 
support both locally and regionally for the creation of a 
school to educate African Americans; and that this school 
could attract the support of such nationally known 
individuals as Frederick Douglass, Clara Barton, and Oswald 
Garrison Villard. The fact that all these events occurred 
at a school in rural Manassas, Virginia, in an era of 
segregation and Jim Crow laws is extraordinary. Dean, 
herself, was the most remarkable aspect of the entire 
project known as the Manassas Industrial School for Colored 
Youth (MIS).
Jane Serepta (Jennie) Dean was born a slave near Sudley 
Springs, in western Prince William County, Virginia, ca. 
1852.1 She and her sisters, Ella, Nettie and Mary, a 
brother Charles, and her parents, Charles and Ann Dean,
Census information and a death certificate offer conflicting dates of birth 
ranging from 184 8 to as late as 1860. The year 1852 is most commonly used and 
appears on her tombstone.
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worked for and were owned by the Cushing and Newman families 
until the Civil War ended their bondage. At the conclusion 
of the conflict Jennie was about 13 years old.
Jennie's father Charles wanted to be a land owner, as 
did many ex-slaves after the Civil War. Unfortunately, he 
died before the purchase of a farm near Sudley Springs was 
completed. Young Jennie, only 14 at the time, took on adult 
responsibilities as she helped secure the farm for her 
family. She found work as a domestic in Washington, D.C., 
and sent home her wages to help pay the mortgage on the 
family farm. She also helped finance her sister Ella's 
education at Wayland Seminary in Washington, D.C., where she 
was trained as a public school teacher. This acceptance of 
responsibility and providing for others was a trait that 
would continue throughout Jennie's life.2
Jennie's education was rudimentary at best. Few, if 
any, educational opportunities were available while she was 
a slave, and soon after her freedom she was working in 
Washington. She may have received some elementary 
instruction from her parents who were known as intelligent 
people and were somewhat literate. Other skills and 
knowledge were self-taught.
Early in her life Jennie realized the importance of 
education, as did so many of her race. Lack of an education
2Stephen Johnson Lewis, Undaunted Faith: The Story of Jennie Dean (Catlett, 
VA: The Circuit Press, 1942) , p. 16-17. This biography, while limited and at times 
biased, is the only work of its kind written by an individual who knew Dean and 
attended MIS.
24
directly affected the ex-slaves' job opportunities as 
demonstrated by Jennie's employment as a domestic worker.
As a result of the experiences of her early years, she 
decided to spend the rest of her life advocating education 
and teaching skills in an effort to improve the quality of 
life for "her people."3
Religion was a guiding influence in Dean's life. For 
many African Americans the church provided stability and 
unity in an ever-changing world. She was a missionary to 
her people, who returned from Washington to hold Sunday 
School classes in her home and establish four churches.
This religious work taught her organizational skills and how 
to deal with a variety of people. The ability to envision a 
project, secure assistance and funding for it, and see it 
through to completion was first tested in the formation of 
these various Sunday schools and churches. These same 
skills later helped her achieve success in the founding of 
the Industrial School.4
in connection with the Sunday School classes, Jennie 
also conducted Saturday afternoon classes in cooking and 
sewing. She realized that many young people were unprepared 
for any sort of skilled employment and therefore were unable 
to secure good jobs. The training classes were her way of 
preparing some of her people for better jobs. She
3Ibid., p. 18.
4Ibid., p. 26-27.
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understood that this type of training was needed on a more 
formal and permanent basis in order to help a larger 
percentage of the population. Undoubtedly Jennie Dean was 
aware of the work that went on at Hampton and Tuskegee 
Institutes and other smaller industrial schools in the late 
1880s. But what of her people in Northern Virginia? What 
opportunities were available to them?
At the time Dean was asking these questions, 
educational opportunities for African Americans in the 
region were limited. The illiteracy rate for the race stood 
at 70% in 1880.5 Improvements had been made since the 1860 
illiteracy rate of 95%, but additional opportunities were 
needed. There were public elementary schools, but they 
operated at a level significantly below that of the white 
schools. In Prince William County, where Jennie lived and 
did much of her early missionary work, there were a number 
of elementary schools for black children (number in 
parentheses indicates year school was founded): Thornton 
School, also known as Catharpin Colored School (1877);
Manley School (1871); Chinn School (1874); Lucasville School 
(1883); Brown School (1870); Antioch or Murray School (c. 
1871); Macrae School (1870s); Summitt School (c. 1883); and 
Thoroughfare Colored School (1884). Often these schools 
were started in buildings formerly used as homes or 
schoolhouses for white children. The black school teachers
5Anderson, The Education of Blacks in the South, p. 31.
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earned less money and were less educated than their white 
counterparts. The black schools received fewer educational 
supplies"from the district and had smaller libraries, where 
they existed at all, than the white schools. Traditionally, 
the black schools were in session fewer months than the 
white ones. Therefore, black children had fewer 
opportunities to receive a good, solid elementary education. 
The education they did receive did not prepare them for any 
skilled jobs or high paying work.6
There were even fewer opportunities for education 
beyond the elementary level. Most black children (and many 
whites as well) worked on farms or accepted unskilled jobs 
in order to help support their families, leaving little 
chance for increasing their standard of living without 
better educational opportunities. Black families left the 
state in increasing numbers in the late 1880s in search of 
better jobs and a higher standard of living in other parts 
of the country. Many fled to the North.7 This was the 
reality that Jennie Dean faced as she traveled throughout 
Northern Virginia doing her missionary work. The few 
classes she offered on Saturday afternoons were valuable but 
could hardly affect a family's chance for improving their 
economic status within the community. The knowledge that
6Lucy Phinney, Yesterday's Schools (Manassas, VA: By the Author, 1993), pp. 
39-42.
7Ayers, The Promise of the New South, p. 22.
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students needed additional educational opportunities 
strongly influenced Jennie's desire to create a school.8
Evidence suggests that Dean used Hampton and Tuskegee 
Institutes as models for her school located in rural 
Manassas, Virginia. Living in Washington, D.C., and working 
as a domestic after the Civil War, it is possible that she 
encountered individuals who had attended the newly founded 
Hampton Institute. She may have spoken with individuals who 
advocated industrial education as the best means for 
educating young African Americans. Later she may have 
discussed the industrial education approach with those who 
taught or attended Tuskegee. Her biographer, Dr. Stephen 
Johnson Lewis, claims that she became aware of the work at 
those schools through her reading. "What Tuskegee and 
Hampton had accomplished according to the stories she had 
read about them, undoubtedly, spurred Jennie Dean to real 
action."9 Unfortunately, Dean did not leave behind diaries 
or letters which could have revealed the inspiration for her 
school.
By 1888 Jennie had shared her ideas for a school with 
her family and friends. The response was overwhelmingly 
enthusiastic. Although the logistics of such a plan were 
quite daunting, the experience she had gained through the 
founding of churches and Sunday schools served her well.
8Lewis, Undaunted Faith, p. 28.
9Ibid, p . 2 8.
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She sought the advice of the Rev. Marshall D. Williams of 
Manassas, founder of the First Baptist Church, the Rev.
Lewis H. Bailey of Occoquan (her brother-in-law), as well as 
white supporters such as George Carr Round, a Manassas 
lawyer and ex-Union soldier, and Miss Jennie E. Thompson of 
Fauquier County. Interested individuals formed committees 
and solicited financial as well as moral support for the 
project. Committee members discovered there were 23,972 
African Americans in the five counties surrounding Manassas 
with over 11,000 children of school age.10 Manassas 
appeared to be a prime location for a school.
Jennie encouraged local parents to work and save money 
for their families while she went out and raised the funds 
for the school. She said, "Keep your children at home.
Don't send them to the cities. You must buy your lands; 
become taxpayers. Make all you can and save all you can. 
Meanwhile, I will go out and raise the money to build a 
school where your children may be educated to trades.- You 
do your part here, and I will do mine in the world. 1111
By 1890 a site had been chosen near historic Manassas 
Junction. The following year Jennie traveled to Marion, 
Massachusetts, and then to Boston where she worked as a 
domestic while she solicited funds for the school. Many
10Jennie Dean, The Beginning of the Manassas Industrial School and Its Growth, 
1888-1900 (n.p ., 1900), p.4.
“ Manassas Industrial School for Colored Youth, 1912-13 Catalog (Manassas, VA: 
Manassas Industrial School for Colored Youth, 1912), p. 6-7.
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friends from Washington, D.C., whom she knew through her 
missionary work, provided contacts in the North to assist 
her in fundraising for the school. In Boston she met with 
such notable figures as Bishop Phillips Brooks of Trinity 
Church and Dr. Edward Everett Hale. They and many other 
wealthy and well-known citizens made donations, introduced 
her to other philanthropists, and established a Boston 
committee to carry on the fundraising when she returned to 
Virginia. This first trip netted $1,400.12 Jennie Dean 
must have displayed extraordinary charisma, diplomacy, and 
commitment in order to gain the support of such well-known, 
wealthy Bostonians. She was only one of many agents 
venturing north to raise money for worthwhile projects. The
fact that she was so successful in light of the competition 
is a testament to her skill and exceptional ability to 
solicit funds.
In 1893 the school was officially chartered as a 
corporation with the name "The Manassas Industrial School 
for Colored Youth." A key purpose of the school was "to give
the youth attending the school such instruction in the 
common English branches, the mechanical arts and trades, in 
farming, housework, needlework and other occupations . . .
as shall be practicable and also useful in enabling the said
12A Battleground School: A Colored Woman's Work in Uplifting Negro Boys and 
Girls (Manassas, VA: n.p., n.d.), p. 8.
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youth to earn a livelihood. ,|13 Eleven individuals from 
Manassas, Alexandria, Fauquier County, Virginia, and 
Washington, D.C., signed their names as the officers of the 
company for 1893-94 and, in so doing, secured a place in the 
history books for themselves and the school. Jennie Dean's 
name does not appear in the Charter or as an officer of the 
company.14
Fundraising continued throughout 1893 and 1894. On 
September 3, 18 94, the school site was dedicated. Howland 
Hall (funded through the generosity of New Yorker Emily 
Howland) was still under construction when a group of 1,500 
interested individuals and dignitaries (both black and 
white) gathered to witness the dedication of what was to 
become a significant Northern Virginia educational 
institution. Attendees included Edward Everett Hale, Dr. 
J.L.M. Curry, agent of the Peabody and Slater educational 
funds, and various senators, congressmen, and judges. Short 
speeches were made by Hoke Smith of the Department of the 
Interior; William T. Harris, Commissioner of Education; John 
E. Massey, State Superintendent of Public Instruction; and 
Clara Barton, President of the American Red Cross.15 
Dean's list of friends and contacts was indeed impressive.
A great many people obviously respected her work and
13Prince William County Charter Book I, p. 63.
14Prince William County Charter Book I, p. 64.
1SR.W. Peters, "Secondary Education in Manassas, Virginia, 1890-1935" {M.A.
Thesis, University of Virginia, 1939), p. 71-72.
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demonstrated their support of the school by attending the
dedication event.16
The Honorable Frederick Douglass, himself an ex-slave,
abolitionist, and civil rights advocate, gave the dedicatory
address. He envisioned the school as a passage for
thousands of students on their journey to a better life.
Douglass noted the significance of the event by stating,
To found an educational institution for any people is 
worthy of notice, but to found a school, in which to 
instruct, improve and develop all that is noblest and 
best in the souls of a deeply wronged and long 
neglected people, is especially noteworthy. . . .  It 
is to be a place where the children of a once enslaved 
people may realize the blessings of liberty and 
education, and learn how to make for themselves and for 
all others, the best of both worlds.17
Douglass did warn, however, that others might feel
threatened by educated blacks, and thus impose segregation.
"The Negro in ignorance and in rags meets no resistance. . .
He is thought to be in his place. It is only when he
acquires education, property, popularity and influence, only
when he attempts to rise above his ancient level . . . that
he invites repression. . . .  It [is] not the Negro, but the
quality of the Negro that disturbs popular prejudice."18 In
spite of the prejudice that black men and women still had to
endure and the segregated society in which they were forced
to live, Douglass encouraged pushing forward and pursuing an
16Lewis, Undaunted Faith, p. 63.
17John W. Blassingame and John R. McKivigan, eds. The Frederick Douglass 
Papers, Vol. V, (New Haven: Yale University Press, 1979), p. 617-18.
18Ibid. , p. 628.
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education. He believed that education resulted in freedom.
Six students attended the school when it opened the 
following month in the farm house known as Charter Cottage. 
The faculty consisted of a principal, a sewing teacher, a 
carpentry instructor, and a cooking/literary teacher. These 
four staff members donated their first year of work, 
receiving only room and board as compensation. The number 
of students soon increased to seventy-five, and classes were 
moved to the newly completed Howland Hall. This building 
was occupied for only four months before it burned in 
January 1895.19 This was just one of the many hardships 
the teachers and students would face in the coming years. 
Dean found help once again from her many contacts in Boston, 
and also in New York, who donated thousands of dollars to 
re-build. Mrs. Burton Harrison (Constance Cary Harrison) of 
New York placed an editorial in the New York Times to 
encourage donations to assist in the rebuilding of the 
school. This effort resulted in $2,000. Mrs. Harrison also 
became the treasurer for the New York fundraising group.
Her involvement in this project is remarkable in light of 
her activities for the Confederacy during the Civil War.
She and her two cousins, Hettie and Jennie, all residents of 
Richmond, were responsible for the fabrication of the first 
Confederate battle flags in 1861. Constance Cary Harrison's 
support for an ex-slave and a school for African Americans
19A Battleground School, p. 9-10.
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thirty-four years later demonstrates the school's wide-based 
support.20
In the early years nearly all the school's supplies, 
livestock, and foodstuffs were donated by local residents, 
churches, and Sunday schools. The school provided a common 
cause for residents of Manassas and the surrounding area to 
support, regardless of race. Without this help, the school 
would have failed. Dean returned to Boston and New York 
many times to secure additional donations for the school and 
its buildings. By 1901, a boys' dormitory, Hackley Hall, 
was constructed, burned to the ground, and rebuilt, once 
again with the assistance of many friends in the North.21 
Howland Hall was used as the girls' dormitory while various 
cottages were used for classrooms and lodging for the 
teachers. There were fourteen buildings in all, situated on 
approximately 100 acres of land. Sewing, carpentry, 
laundry, blacksmithing, wheelwrighting, cooking, dairying 
and poultry raising were taught by eight instructors, some 
of whom also taught academic subjects. The teachers were 
graduates of such schools as Hampton Institute, Howard 
University, and the Public Schools of Cookery in the 
District of Columbia. It is evident that quite a significant
20New York Times, Feb. 26, 1895, p. 2-3 and North South Trader's Civil War, 
March-April, 1993, p. 57.
21Fire was a common occurrence for many black schools. Poor construction and 
lack of funds for proper equipment frequently resulted in destruction. Quite often 
a school did not have the money to insure the structures adequately, and thus the 
financial agent was forced to raise the money for construction all over again.
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venture was in place after only seven years of existence.22
The size and scope of the school increased over the 
years. Ninety-one acres were originally purchased from 
Hampton Brenton in 1890 (this mortgage was paid off by 
18 94). By 1901 the school property had increased to over 
one hundred acres. It is described in the catalog as: 
"elevated and healthful, and surrounded by picturesque 
scenery. Free from the seductive influences of a city, this 
school offers a rare opportunity to those desirous of 
placing their children under elevating and purifying 
influences."23 The size of the property helped promote the 
desirability of the institution and provided for its 
support. The school's long-term goal was to be self- 
supporting; additional land to farm assisted with this goal. 
In 1902 the land, with the students working it, produced 11 
tons of hay, 150 barrels of corn, 50 bushels of green beans, 
5,000 heads of cabbage, 200 gallons of tomatoes, 50 bushels 
each of white and sweet potatoes, 25 bushels of lima beans, 
20 bushels each of white beans and oyster plants, 100 
bushels of turnips, and various amounts of other vegetables 
such as onions, pumpkins, and beets. These figures reflect 
a significant amount of effort and success with agricultural 
endeavors. There was also an orchard of 400 trees, 100 fowl,
22Dean, The Beginning of the Manassas Industrial School, p. 10.
23Manassas Industrial School for Colored Youth, 1901-02 Catalog (Manassas, VA: 
Manassas Industrial School for Colored Youth, 1901), p. 5.
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3 horses, 5 cows, 3 calves, and 16 pigs. These products 
helped feed the 93 students and faculty of ten.24
The land provided a secure place for the location of 
the school as well as the means to support it. Some of the 
products raised were sold for cash while the rest were used 
to feed the students and faculty. Within the next two years 
agricultural production greatly increased. The 1904-05 
Financial Statement lists an increase in almost all of the 
aforementioned products as well as an addition of 26 acres 
to the farm. New products listed in this document include 
sugar corn, squash, carrots, grape jelly, pears, apples, and 
snap beans. The list of livestock included 4 horses, 6 
cows, 4 heifers, 15 hogs, and over 2 00 fowl. The farm 
products were valued at $1,511.40.25
By 1906, the school had increased in size to 214 acres; 
it remained at this level for many years. The farm 
continued to produce food for the students and provide 
experience for those studying agriculture. The cash value 
of the crops in 1909 was listed as $983.6826 while in 1910
24Manassas Industrial School for Colored Youth, 1902-03 Catalog (Manassas, VA: 
Manassas Industrial School for Colored Youth, 1902), pp. 14-15.
“ Manassas Industrial School for Colored Youth, 1904-05 Financial Statement 
and Donors' List (Manassas, VA: Manassas Industrial School for Colored Youth, 
1905), p. 9.
“Manassas Industrial School for Colored Youth, 1909 Financial Report, Donors' 
List and Statement of Current Needs (Manassas, VA: Manassas Industrial School for 
Colored Youth, 1909), p. 15.
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they were valued at $3,209.76.27 This reflects a dramatic 
increase in either crop production or the market value of 
the goods. As with most educational facilities, however, 
the cost to produce the goods was higher than the financial 
return received. The farm was not a money-making operation 
and the school was never entirely self-supporting as it had 
hoped to b e .
Later school catalogs and financial reports fail to 
mention farm output. This omission may indicate a change in 
the school's focus over time. The earlier school 
publications list farm products and needed improvements in 
the basic physical plant. Later catalogs (after 1910) 
explain the coursework in more detail, relate the history of 
the school, list scholarships and prizes and all school 
graduates since the first students completed their 
coursework in 1898. The focus shifted from details about 
the school itself to an emphasis on the education received 
there. This change may be a reflection of the school's 
increased popularity or a result of the changing leadership 
and philosophy at the school.
During the years 1900-1916 the size and background of 
the faculty changed dramatically.28 In 1900 eight teachers
27Manassas Industrial School for Colored Youth, 1910 Financial Report, Donors' 
List and Statement of Financial Needs (Manassas, VA: Manassas Industrial School for 
Colored Youth, 1910), p. 15.
28The one constant appears to be the fact that most, if not all, of the 
faculty members were African American. The race of the teachers was not listed the 
catalogs; however, the educational background of some of the teachers points to 
this conclusion. Also, a number of the instructors were from Prince William County 
or remained there after their tenure at the school; therefore their race is known.
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were employed at the school. Those who had degrees or higher 
education earned them at Berea, Howard, Hampton, and a 
cooking school in Washington, D.C. As the number of 
instructors increased so did the range of the institutions 
at which they were educated. Eventually, teachers also came 
from such institutions as Tuskegee, Harvard, Oberlin, 
Meadville Seminary, Bryant and Stratton Business School, and 
the Manassas Industrial School itself. The average faculty 
tenure at the school during this time was extremely short. 
Except for principal Leslie Pinckney Hill (1907-13) and a 
few select instructors, a sizeable portion of the faculty 
changed from year to year. The high faculty turnover rate
had a detrimental effect on the school. According to Dean's
biographer, Stephen Lewis, "Principals came and went and 
with them too often, many of the faculty. This placed the 
institution at a very serious disadvantage for it deprived 
the school of a permanent, satisfied, interested group of 
administrators and teachers and departmental heads who could 
map out a program or curriculum with a degree of hope that
they might follow it through. 1,29 In 1914 four out of
fifteen staff members were new including the principal, 
Atlanta-educated William Decatur. By the 1915-16 school 
year, the principal had changed again to Fred D. Morton 
whose educational background was not listed. By that time 
there were eighteen staff members at the school of whom
29Lewis, Undaunted Faith, p. 80-81.
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fourteen, including Morton, were new.30
These frequent changes in faculty and staff at the 
school reflect the general transformation that was occurring 
between 1902 and 1916. Within this fourteen-year span the 
size of the school's property nearly doubled as did the 
number of faculty. Berwind Hospital, the Library and Trades 
building, Orchard Cottage, Roof-Tree Cottage, Black Cottage, 
and various small out-buildings were all constructed.
Student enrollment rose from 93 in 1902-0331 to 164 in 
1915-16.32 National recognition of the school also 
increased as evinced by the fact that 24% of the students in 
1902 were from out of the area (not including D.C.) while in 
1915-16, 59% of the student body was from out-of-state or 
out of the immediate area. By 1915-16, students were 
enrolling from as far away as Aiken, South Carolina, Long 
Island, New York, and Chicago, Illinois. The reputation of 
the school as a creditable institution brought students from 
near and far.
The academic and industrial subjects offered at 
Manassas also changed over the years. When the school 
opened in 1894 there were four faculty members, including 
the principal, who taught carpentry, sewing, cooking, and
30Manassas Industrial School for Colored Youth, 1914-15 Catalog (Manassas, 
VA: Manassas Industrial School for Colored Youth, 1914), p. 4 and Manassas
Industrial School for Colored Youth, 1915-16 Catalog (Manassas, VA: Manassas
Industrial School for Colored Youth, 1915), p. 3.
3119 02 - 03 Catalog, p. 20.
321915-16 Catalog, p. 51.
39
literary subjects. Due to the small staff and their many 
duties, a limited number of subjects were taught during that 
first year. By 1902 additional trade courses were available 
to the students. The trades taught to girls were 
dressmaking, mending, plain sewing, cooking, housekeeping, 
laundry work, poultry raising, and woodworking. The boys 
took classes in carpentry, farming, gardening, or 
blacksmithing. The administration planned to add 
wheelwrighting and other trades as the school matured. At 
this time students were required to be 16 years of age to 
enter. This age requirement was lowered to 14 by 1906 and 
remained at that level.33
The academic subjects listed in the 1902-03 catalog 
included spelling, arithmetic, drawing, hygiene, geography, 
and grammar. These were taught all four years. Throughout 
their course of study students were also required to take 
reading, penmanship, United States and Virginia history, 
elementary physics and chemistry, English and American 
classics, and government. Students were thus exposed to a 
curriculum that included coursework and instruction 
necessary for a good, basic education.
For many of the early years two departments, Academic 
and Trade, existed within the school. Each had its own 
emphasis and structure. This division allowed students to
331902-03 Catalog, p. 5 and Manassas Industrial School for Colored Youth, 
1906-07 Catalog (Manassas, VA: Manassas Industrial School for Colored Youth, 1906), 
p. 4.
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take the courses best suited to their interest and aptitude.
Students in the Trade department took classes in their
chosen trades four and a half days per week. They received 
their academic training in night classes. Those in the 
Academic department attended classes four or five days per 
week and worked to pay off some of their expenses one or two 
days per week.
The 1908-09 catalog specifically mentions that the 
purpose of the academic studies was to complement the trade 
work, which consisted of carpentry, blacksmithing, 
wheelwrighting, shoemaking, sewing, millinery, cooking, 
laundering, and agriculture. "Every effort is made to have 
the studies of the course constantly and closely related to 
the actual work which the student will have to do, and to
the actual life which he will have to live."34 The English
class intended to expose the student to the "best books", 
including works by African American writers, and to 
encourage the use of one's imagination. The goal was' to 
influence "the boy or girl returning to his home in the 
country to see the possibilities of worthy service to his 
people right where he is."35 In essence, the school 
attempted to persuade the student to use his or her 
knowledge to make a living in his or her hometown instead of
34Manassas Industrial School for Colored Youth, 1908-09 Catalog (Manassas, VA: 
Manassas Industrial School for Colored Youth, 1908), p. 13.
3SIbid. , p. 13.
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moving to the city (i.e. Washington, D.C.).
Arithmetic classes also reinforced the trades 
instruction. Students were taught how to use math in 
everyday situations. The goal was not to create 
mathematicians but to educate the students about taxes, 
interest, insurance, and banking so they would be able to 
succeed in business and in everyday life. Lessons in 
geography, history, and civics also focused on the utility 
of these subjects in the daily life of the student--in 
government, society, and all aspects of running a home. 
Physics and chemistry were taught in relation to their role 
in the industrial operations of the school; physiology and 
hygiene were directed to care of the home and the body.
Even drawing instruction related to the industrial courses. 
The 1908-09 catalog highlighted each course's relationship 
to the industrial subjects and explained how that course 
reinforced what was taught in the trade classes. Academic 
work was not stressed as separate from the industrial work.
Significant changes in the structure of coursework were 
made in 1912-13, partially in response to the construction 
of two new buildings (Berwind Hospital and the Library and 
Trades building) and the increase in faculty. Prior to this 
year, each department--Academic and Trade--was in operation 
for a half day each.36 In 1912, both departments expanded
36Evidently a change in schedule had occurred between 1902-03 and 1912. In 
1902 students spent 4-5 days per week in their respective department.
42
to operate the entire day. Students were then given a 
choice regarding their course work: they could focus on 
either trades or academics, according to their interests and 
abilities, instead of taking classes in both areas. Their 
course work was to be completed in 2-3 years at which time 
they would receive certificates (for trades) or diplomas 
(for academics) for their work. Those students who 
participated in both departments needed 4-6 years to 
complete their work. They received both certificates and 
diplomas when they completed their studies. These changes 
allowed the school to handle three different kinds of 
students: trade, academic, and a combination of the two. 
Undoubtedly these changes came about as a result of new 
faculty members joining the staff and exerting their 
influence over the structure of the school. Harvard- 
educated principal Leslie Pinckney Hill assuredly had 
considerable influence over the change in academic 
structure. Dr. Stephen J. Lewis gave ,him credit for many of 
the positive changes which took place during his tenure and 
stated, "He brought to the School scholarship, experience in 
similar work at Tuskegee, virile youth and a potent 
vision. 1,37
Another change in 1912 was the addition of a two-year 
normal course designed to train future teachers. Graduates 
of this course were exempted from the usual state teaching
37Lewis, Undaunted Faith, p. 81.
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examinations. Teacher training was an important aspect of 
the school. Teacher institutes were held over the Christmas 
holiday at MIS as early as 1908, and the following year a 
summer school for teachers was begun. It became an annual 
event (through the 193 0s) providing African American 
teachers a month-long program of classes to prepare them for 
the state certification test at the end of the session. The 
teachers had the opportunity to advance their studies and 
receive a higher certificate. The summer school was 
supported by the Slater Fund and conducted under the 
authority of the State Department of Public Instruction and 
the Northern Virginia Teacher's Association.38
Changes in coursework were made to reflect the new 
normal course. General arithmetic was offered; however, 
those students planning to teach or further their studies 
were also able to take algebra and geometry courses. United 
States and Virginia history were available, but the History 
of England was added for those students who were 
participating in the academic/normal program. Civics, 
elementary physics and chemistry, physiology and hygiene, 
and drawing were again standard offerings. Industrial 
courses offered included carpentry, blacksmithing, 
wheelwrighting, shoemaking, sewing, cooking and domestic 
science, laundering, and agriculture. As part of
38,,The Manassas Summer School for Teachers and Students," (Manassas, VA: 
Manassas Industrial School for Colored Youth, July 1912), p. 1.
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agricultural training, girls were taught poultry-raising, 
home gardening, dairying, and floriculture.39
Another major change in the structure of the classes 
occurred in October 1913. Two preparatory years were added 
to the course work: Junior A and Junior B. This plan 
allowed students who were not ready to be placed in the 
regular first-year trade classes to spend two years 
preparing for the work. The students took academic classes 
while they were exposed to a variety of the trade courses. 
Boys were required to work on the farm and in the various 
trade shops while the girls also participated in the trades 
appropriate to them. Each student (and the instructors) 
thus had an opportunity to determine strengths and 
weaknesses as well as areas of interest. After the 
completion of the two preparatory years, the student then 
chose the department of study to which he/she was most 
suited.
This very desirable familiarity which the student has 
acquired with the tools and practices in more than one 
shop and his knowledge, though limited, of the history 
and trend of a given trade not only furnish him a real 
basis for the selection of a trade, but supply him a 
needed chance to discover his real aptitude . . . The
school has reason to believe that this deliberate and 
sane attempt at vocational guidance can hardly be 
overestimated.40
The school made a conscious effort to provide the most
appropriate training for each individual. Clearly, this
131912-13 Catalog, p. 16-24.
i01915-16 Catalog, p. 19.
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school and its instructors were determined that each student 
would receive the most appropriate education for his/her
\
interests and skills.
The four-year courses available after 1913 were:
I. Academic-Normal Course 
II. Agricultural Course 
III. Trades Courses in:
1. Blacksmithing
2. Carpentry and painting
3. Shoemaking
4. Wheelwrighting
IV. Home Economics Course including Sewing,
Cooking, Laundering, and Housekeeping.41
Thus, the coursework offered during the first 21 years 
of the school dramatically progressed to include additional 
academic programs and subjects as well as increased number 
of trades. The matching of the student with the most 
appropriate program became a high priority. Undoubtedly, 
the improvements in coursework and increase in faculty 
influenced the increase in general enrollment and the number 
of students attending from other states and regions.
Daily life was regulated at the school in an effort to 
promote good habits within the student body. Regulations 
made it mandatory for all students to wear plain and neat 
clothing. Boys were required to wear uniforms {which could 
be ordered for a fee once they arrived in Manassas) whenever 
they left the school grounds, for inspection, and drill.
The uniform consisted of pants and a jacket made of navy 
blue fabric and a cap with the "MIS" insignia on the front.
41Ibid. , p. 22
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Overalls were required for wear during trade work.42
Girls were required to bring rainwear and dress plainly 
and neatly. Photographs of graduating seniors between 1905 
and 1911 reveal the girls7 uniform consisted of a white 
blouse and dark skirt. The 1916 catalog specifically stated 
that "girls should come provided with at least two white 
middy blouses and a good dark-blue serge skirt. In addition 
they should provide themselves with inexpensive wash 
dresses, to be worn in the Domestic Science Department and 
in the laundry. 1,43 "Showy dress" and jewelry of any kind 
were forbidden. The girls7 uniform was to be their best 
suit of clothes. "How to dress simply, inexpensively, and 
yet with dignity, is one of the most important lessons the 
school has to teach."44 Boys7 and girls7 trunks were 
subject to inspection by the matron and commandant to insure 
compliance with these regulations. In this, as in all 
aspects of life at the school, a lesson was to be learned.
Students were also required to provide some basic 
supplies when they boarded at the school. "A tooth brush, 
comb and brush, six towels, six napkins, one pail, one dust 
pan and a broom"45 were necessary equipment for each 
student. Before 1912 students were also required to provide
421901- 02 Catalog, p. 8.
43Ibid. , p . 13 .
441912-13 Catalog, p. 9.
45Ibid. , p. 10.
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their bedding including mattress, sheets, pillow and 
pillowslips, and a lamp. By 1912, the school was able to 
provide many of the basic necessities in the dormitories.
It may seem strange that these basic supplies had to be 
listed in the catalog as required materials. However, the 
students may not have considered bringing these items if 
they were not specifically required. The faculty hoped to 
teach the students the importance of cleanliness and hygiene 
(this was one class which was included in the curriculum 
every year) both of the body and of the surroundings. The 
pail and broom were used to maintain the cleanliness of the 
dormitory room. Undoubtedly, the same standards of 
cleanliness were not consistently taught in each student's 
home; therefore, lessons in the use of a tooth brush, comb 
and brush, and broom became part of the student's education 
as well.46
Although the school was non-denominational, students 
were required to own a Bible to be used for "private 
reading, for Sunday school, for chapel exercises, and for 
use in classes in English and History. 1,47 The 1915-16 
catalog indicates a somewhat more structured approach to the 
religious activities of the students than earlier in the 
school's history. Every fourth Sunday of the month, the 
students and teachers attended services at one of the
461912-13 Catalog, p. 10.
4-7Ibid. , p. 9.
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churches in Manassas.48 On the other Sundays of the month, 
students attended Sunday school in the Carnegie (Library and 
Trades) Building. On Thursday and Sunday evenings students 
met again in Carnegie for a non-denominational service. A 
2 0-minute devotional exercise was conducted Tuesday through 
Friday mornings. The students were able to join the Young 
Men's and Young Women's Christian Associations which met on 
campus each Sunday morning. The religious training of the 
students was a high priority.49
Students' private time at the school was regulated and 
structured. Card-playing, use of tobacco or liquors, 
profanity, and the ownership of firearms were prohibited. 
Students were not allowed to leave the grounds without 
permission of a school official and were forbidden to stay 
overnight off-campus without the written permission of a 
parent or guardian. The Commandant supervised the boys' 
dormitory while the girls' building was under the control of 
the Matron. Rooms and wardrobes were subject to daily 
inspection. The older boys also performed guard duty and 
military drill. Any mail sent to the student was subject to 
inspection.50
These rules were meant to "so quicken the moral
48The First Baptist Church with a predominantly African American congregation 
was established in Manassas in 1872. By 1905 the church was located at the corner 
of Church and Peabody Streets, less than a mile from the school.
491915-16 Catalog, p. 22.
S0Ibid. , p. 22.
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conscience of the student and so to develop his power of 
self-control that the necessity for supervision will be 
reduced'to'a minimum."51 The regulations, as with 
everything at the school, were designed to improve the 
character and moral fiber of the individual and prepare the 
student for life in the world. The administration's 
rationale for these strict regulations as well as the 
ultimate goal for the students is revealed in this campus 
maxim: "Not many rules are laid down, but whether in the 
recitations, in the shop, or in the field, at every point of 
the school life, the aim is to establish in the student body 
the habit of respectful obedience to authority, of courtesy, 
of faithful application to duty, of regulating conduct by 
high moral principles, and of confidence and pride in the 
race. 1,52
The daily schedule of the student was also carefully 
planned. The 1915-16 catalog provides the schedule of 
students in the Junior A and Junior B program. Those at the 
Junior A level began school at 8:25 a.m. with Chapel and 
continued until the noon recess with subjects scheduled for 
15 and 3 0 minute blocks of time. The afternoon hours of 
1:30-4:30 also included tightly scheduled classes.
Seventeen blocks of time with activities were planned in one 
day with dismissal at 4:30 p.m. Junior A students attended
511908-09 Catalog, p. 8. 
s21914-15 Catalog, p. 15.
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class until 3 p.m. on Saturdays in addition to the Monday- 
Friday schedule. Students were expected to study in the 
evening hours until they retired for bed. This busy 
schedule did not allow time for laziness or mischief.
The cost to attend the Industrial School varied 
throughout the years. Table 1 shows the costs associated 
with attending the school such as the entrance fees, medical 
fees, room/board, tuition, and books. Between 1901 and
Table 1 - Breakdown of costs associated with attending MIS
Entry
fee
Tuition Room/
Board
Medi­
cal
fee
Books Music
fee
Day
student
fee
1901 $10
month
incl.
with
tuition
$2.50 
to $5
$2
month
1902 $10 $10
month
incl.
with
tuition
$2 . 50 
to $5
$2
month
1906 $10 $5
month
incl.
with
tuition
$2 .50 
to $5
$2
month
1908 $5 $5
month
incl.
with
tuition
$2 . 50 
to $5
$2
month
$2
month
1912 $5 $33 1/3 
per year
$6.33
month
$2 $2 . 50 
to $5
$2
month
$2
month
1914 $5 $33 1/3 
per year
$10.50
month
$2 $2.50 
to $5
$2
month
$2
month
1915 $5 $33 1/3 
per year
$11
month
$2 $5 $2
month
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Table 2 - Total yearly cost for attending MIS
Boarding student cost 
per year
Day student cost 
per year
1901 $80 $16
1902 $90 $26
1906 $50 $26
1908 $45 $21
1912 $91 $56.33
1914 $124.33 $56.33
1915 $128.33 $56.33
(Cost per year does not include books and music fees)
1908, the total cost actually decreased as seen in Table 2. 
Boarding students paid a high of $90 in 1902 while six years 
later they only paid half that much. Perhaps the reduction 
of boarding costs was done in a effort to entice more 
students to attend the school. By 1912, total cost was back 
up to 1902 levels for boarding students. That year was a 
transitional year for changes being made in costs (as well 
as in curriculum). Prior to 1912, the tuition and board 
fees were lumped into one charge. In 1912 the catalog for 
the first time stated the tuition as a separate fee--$33 1/3 
per year. Students were still charged one flat fee of 
$10.50 per month, but of this amount $4.16 was tuition, and 
$6.33 was board. Total cost for boarding students was $91 
per year.53
By 1914, tuition and board were clearly separate
5219 01 - 02 Catalog, p. 7; 1902-03 Catalog, p. 7; 1912-13 Catalog, p. 10.
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charges. Tuition was still $33 1/3 per year while board 
alone was $10.50 per month. The result was a dramatic 
increase in the cost of attending the school. Yearly cost 
for boarding students became $124.33. By 1915, board 
increased $.50 per month raising the total cost to $128.33 
per year.
Day students (those who did not live at the school) 
were charged a different rate. They were required to pay a 
$2 fee per month plus the entry fee after 1902. When the 
school began charging a separate tuition fee of $33 1/3 per 
year, the day students were required to pay this fee plus 
their $2 monthly charge. As a result, their yearly cost 
increased to $56.33 after 1912.
Students were always able to pay for a portion of their 
costs with their work at school. Labor earnings were 
regulated by fair market value and quality of work, so the 
students were not receiving credit for shoddy workmanship. 
When the monthly fee for tuition and board was $5 students 
were able to pay up to $4.50 of it through their work at the 
school. Later, when costs were higher, there was no limit 
set on the amount a student could work off.54
The school administration recognized that an increase 
in costs, such as new tuition charges of $33 1/3 per year, 
could put additional financial strain on certain students. 
Therefore, the administration decided that those who were
5A1908- 09 Catalog-, p. 7.
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able to pay this fee, or a portion of it, were expected to 
do so. However, those who were not able to shoulder the 
entire cost could be assisted through scholarships or other 
means to ensure they could continue to attend the school.
The administration did not want to turn away students for 
lack of money. If they were dedicated, earnest students, 
other means would be found to keep them at the school. 
Several scholarships were offered by individuals and groups 
including the Woman's Club of Manassas, Emily Howland, the 
Miner Board of Washington, D.C.,55 and the Fairfax Sunday 
School Association. Prizes were awarded at the end of the 
school year for both academic and trade work. Some included 
a cash award.56
The money students earned was not to be used for 
purposes other than paying their bills. "All earnings made 
by students who work part of their way through the school 
must be used for their education in this school. Students 
will not be permitted to draw their earnings in cash for 
frivolous and miscellaneous uses."57 Once again, students 
were taught a lesson for life in the use of their earnings.
5SThe Miner Fund, administered by officers and trustees in Washington, D.C., 
was used for the benefit of the Manassas Industrial School and the Colored Social 
Settlement of Washington, D.C. It was named for Miss Myrtilla Miner of Brooklyn, 
N.Y., who established a normal school in Washington for young African American 
women. The school eventually became part of the public school system. The money 
from the sale of the privately-owned building supported this fund. One of the 
Miner Fund trustees, Winfield S. Montgomery, also served on the MIS Board of 
Directors from 1902-1913 and possibly longer. He also had served as Assistant 
Superintendent of Washington, D.C., public schools.
561914 -15 Catalog, p. 29-31.
511912-13 Catalog, p. 11.
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A number of the catalogs mention special night school
programs for students in the Trade department. In 1902,
those students pursuing trade work took classes four and a
half days per week and attended night school for their
academic classes. The 1914 catalog indicated that those
students devoting their time to trade work and doing
"remunerative labor for the school" worked at day and
attended classes at night. Naturally it took these students
longer to complete their coursework than those enrolled in
the regular day classes. The 1915 catalog indicated that a
number of "work students" were admitted each year. These
students worked on the farm, in the dairy, laundry, dining
room or kitchen by day and attended school at night. This
program allowed the students to earn enough money to support
themselves at day school the following year. These slots
were most likely reserved for those with the most financial
need. The "work students" obviously had to be determined
individuals to work so hard for their education.
Throughout these formative years of the Manassas
Industrial School the stated aim was always the same:
to develop the physical, mental, and moral powers of 
the students by means of a thorough grammar school 
education, and by instruction in agriculture, and 
trades; to teach the need and the importance in a 
democratic society of every kind of useful labor 
intelligently done, and to send its graduates, as far 
as possible, back to their homes to be efficient 
workers, teachers, and leaders in community 
enterprise.58
58Ibid. , p. 8.
Through the academic and trades classes, the wearing of 
uniforms, the emphasis on religion, and the various rules 
and regulations, the school aimed to impart its philosophy 
Only the students themselves could reveal the level of 
success in this endeavor.
Chapter III 
NORTHERN INFLUENCE
The influence of Northern philanthropists and their 
money on the Manassas Industrial School was a prominent and 
important part of its history. At its founding, the 
majority of the institution's support came from Northern 
philanthropists, and this same group controlled the 
management of the institution. Since the school was not 
self-supporting, it relied on contributions from individuals 
and organizations that supported its work.
As early as 1891, Jennie Dean went North to secure 
funds. In Boston she established working relationships with 
Episcopal Bishop Phillips Brooks, Dr. Edward Everett Hale, 
Mrs. Minnie C. Whitman (who became Treasurer for the 
school's supporters in Boston), the Rev. Dr. Minot J.
Savage, A.J. Gordon of Clarendon Street Baptist Church, and 
various other individuals. She also received donations 
through her contacts in Washington, D.C., the largest being 
from Emily Howland who resided in New York. Howland gave 
$1,000 to finish paying for the land and then donated the 
funds for the first building constructed on the site,
Howland Hall. Subsequently, Howland continued to donate 
funds to the school for many years, including $3,000 for 
renovations to Howland Hall in 1905 and over $2,200 for a
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new water plant in the same year.1
Dean appealed to John D. Rockefeller for money in early 
1892. An associate of Rockefeller's, Cleveland Abbe, wrote 
a letter of introduction and thought her efforts worthwhile. 
However, Rockefeller's financial advisor later met with Dean 
and determined her work was not worthy of support. "Her 
plan is one of the thousand small, independent, individual 
enterprises of well meaning colored people, without 
experience, and the vaguest possible ideas of the thing 
undertaken."2 Luckily, not all philanthropists felt the 
same way.
In late 1894 and early 1895 Jennie Dean returned to the 
North to raise money. In New York she met with many 
prominent residents of the city including the Rev. Percy 
Grant, the Rev. Huntington of Grace Church, Bishop Potter, 
and other religious leaders. These individuals listened to 
her appeals and provided funds or additional contacts to 
assist with her efforts. It was during her trip to New York 
in 1896 that Dean met Frances Hackley, who donated $3,000 
for a boys' dormitory. When Hackley Hall burned soon after 
its completion, the donor provided additional funds for its 
rebuilding. The consistent support of donors such as Mrs. 
Hackley and Miss Howland was instrumental to the continued
11904 - 05 Financial Report, p. 8.
2Letter from Frederick T. Gates to John D. Rockefeller, June 2, 1892. In the 
John D. Rockefeller Letterbooks in the Rockefeller Archive Center, North Tarrytown, 
NY.
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success of the school.3
Local residents also supported the school. They held 
picnics and fundraisers, donated livestock, foodstuffs, 
tools, furnishings for the buildings, and most important of 
all, time. Although many of the local supporters did not 
have large sums of money to donate, they did consistently 
offer their support for the project. Members of the black 
and white communities in the area donated both money and 
products throughout its existence though the level of their 
contributions did vary, generally according to race.4
Oswald Garrison Villard, who became president of the 
Board of Directors in 1905, did considerable fundraising for 
the school in New York. Representatives in Boston also 
solicited donations for the school on a regular basis. 
Concerts were held in both New York and Boston as 
fundraisers for the school. Eventually, there were Manassas 
Industrial School Associations in New York, Boston,
Cleveland, Philadelphia, and Syracuse which raised money for 
the school (associations in the North were a popular 
fundraising tool for many southern schools). Such a broad 
base of support was crucial to the financial stability of 
the school. It was also a testament to Jennie Dean and her 
success in promoting the school. The Board of Directors, 
whose members hailed from New York, Washington, D.C.,
3A Battleground School, p. 10-11.
‘Lewis, Undaunted Faith, pp. 41-42.
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Alexandria, and Manassas, were also responsible for securing 
many of the donations for the school, directly and 
indirectly. The use of the Board of Directors to obtain 
donations was a tactic used by many industrial schools (and 
by other fundraising groups both then and today).
School representatives also sent letters to prominent 
citizens in the hopes of interesting them in the school's 
work. Leslie Pinckney Hill wrote to William Howard Taft 
(then Secretary of War) in 1908 asking for a financial 
contribution to help erase the school's debt.5 Jane 
Thompson sent an eight-page letter to Theodore Roosevelt's 
secretary, William Loeb, in December 1908, urging him to 
encourage the President to support the school by 
specifically using his influence to ensure Andrew Carnegie's 
continued financial support.6
As a result of their extensive financial contributions 
whites exercised a certain degree of control over the school 
and its programs. A majority of the Board of Directors were 
white until 1913, as was the chairman, Oswald Garrison 
Villard, who assumed that position in 1905 with the support 
and approval of Jennie Dean herself. The influential owner 
and publisher of the New York Evening Post, Villard was a 
nationally known individual, with considerable wealth. As a
5Leslie Pinckney Hill to William Howard Taft, 20 April, 1908, W.H. Taft 
Papers, Reel 79, Series 3, Manuscript Division, Library of Congress, Washington, 
D.C.
6Letter from Jane Thompson to William Loeb, December 13, 1908. On file at The 
Manassas Museum.
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grandson of abolitionist William Lloyd Garrison he came from
a family long associated with advocating improvements in
African American life. He was also one of the founders of
the National Association for the Advancement of Colored
People (NAACP) in 1909.7
Villard tried to make changes within the administration
of the school. His ultimate goal was to raise more money
and modernize the educational philosophy. A steady increase
in donations demonstrates that he was effective in
fundraising efforts. Jane Thompson reveals in a letter to
Theodore Roosevelt that Villard
evolved an ambitious Tuskegee scheme which distressed 
her [Dean] and the colored people of Northern Virginia 
generally who were instrumental in starting the School, 
for there is this difference between the Manassas 
Industrial School and schools like Tuskegee and 
Hampton--that the movement started from among the 
colored people of the Bull Run region themselves, led 
by Jennie Dean to have a School of their own.8
The records do not explain in detail Villard7s methods or
intent, but, opposition to his plans is evident. Thompson
admits the school grew and improved during his tenure as
president of the Board of Directors yet she did not feel
local black supporters were included in the process. As a
result, factions developed within the school's supporters.
7Lewis, Undaunted Faith, p. 68-69.
8Letter from Jane Thompson to Theodore Roosevelt, June 15, 1913. Theodore 
Roosevelt Papers, Reel 176, Series I, Manuscript Division, Library of Congress, 
Washington, D.C.
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Jennie Dean's ideas and influence were ignored.9 Between 
1905 and 1908 her influence diminished greatly to the point 
where the‘ Board felt that she no longer represented the 
school. It was certainly possible that Dean was not up-to- 
date on business procedures or educational philosophy. 
However, her knowledge and skill in fundraising and 
motivating people were invaluable. That she was not allowed 
to use these talents for the advancement of the school she 
founded is one explanation Lewis gives for her failing 
health after 1907. After this date she was primarily 
confined to her home in Catharpin, yet she remained 
interested in the school and its activities until her death 
in 1913 .10
Many local residents continued to view the school as 
Dean's work. As her influence and role decreased, so did 
their interest and support of the school and its programs 
(this may partially explain the low amount of the donations 
from the black community). Villard was successful in 
raising additional funds for the school but at the expense 
of morale. Faculty and administrative staff frequently 
changed in the hopes of bringing in individuals with new 
ideas for constructive change. One faculty member who had
9Harlan and Smock mention this situation in their footnotes to a letter 
written to Booker T. Washington by Mary Lawton (Booker T. Washington Papers, Vol. 
6, p. 45) . Villard's involvement with the school did allow it to survive 
financially. However (as noted above), many blacks felt their and Dean's role and 
influence greatly reduced. Villard sought Washington's advice on management of the 
school while ignoring local opinion.
10Lewis, Undaunted Faith, p. 75-78.
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the full support of Villard and stayed from 1907 to 1913 was 
principal Leslie Pinckney Hill. In an effort to improve the 
school's financial status and educational programs, he 
established Manassas Industrial School clubs and 
associations in New York, Boston, Cleveland, Syracuse, and 
Chicago. These efforts resulted in significant donations. 
During his tenure Berwind Hospital and the Carnegie- 
supported Library and Trades Building were constructed, 
student enrollment increased, and the local white population 
increased their support of the school.11
Although the school's reputation improved during this 
period of rapid change (1905-1913), it was not without 
controversy.12 Jennie Dean and her supporters felt that 
local black control of the school was being lost to Northern 
whites after Villard became Chairman of the Board. Many 
believed that the administration wanted all blacks off the 
Board of Trustees. Conflict and controversy was not Jennie 
Dean's intent. She had sought financial assistance from the 
North to help bring together whites from the North and South 
along with blacks, but she did not want local control 
compromised. "She had a vision of a school that would give a 
practical breadwinning education to Negro youth, and would 
bring together the Southern white man and his Negro 
neighbor, along with such philanthropists from the North, as
“ Lewis, Undaunted Faith, p. 82-83.
“ Ibid., p. 82-83.
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might help with the development of the institution, without 
undue interference with local autonomy."13 Jane Thompson 
also felt local control was compromised. In a letter to 
Roosevelt in 1913 she stated, "These country colored people 
have sacrificed much for their school and want the white 
man's help to establish themselves more strongly in it, not 
to be asked to yield all their right, title and interest in 
it that it may be a wealthy and showy institution."14
In May 1913, under a cloud of controversy, a new 
charter for MIS was passed at the request of the Board of 
Directors. The new charter's purpose was to provide the 
framework for the school to move forward in the twentieth 
century. It provided for the establishment of a new Board 
of Trustees which consisted of twenty members and replaced 
the old Boards of Directors, Trustees, and the Manassas 
Industrial School Association. The charter states that "the 
colored race shall always be well represented on said Board 
of Trustees by persons of that race."15 The Board 
composition was evenly split with the ten black board 
members hailing from Washington, D.C. and northern Virginia. 
The white members were from New York (60%), Cleveland, and 
Washington, D.C.16 This group consisted of some members
13Ibid. , p. 80.
14Thompson to Roosevelt, June 15, 1913, p. 4.
15Prince William Charter Book I, p. 204-09.
“ Manassas Industrial School for Colored Youth, Manassas Bulletin 
(Manassas,VA: Manassas Industrial School for Colored Youth, July, 1913), p. 3.
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from the dissolved boards as well as new individuals who 
were committed to the school and its programs and agreed to 
serve on the Board. The equal black/white representation on 
the Board may have been a way of assuring African Americans 
that their involvement in the school was important and 
desired. The creation of the new Board consolidated power 
into the hands of a smaller group of people which may have 
been the cause of criticism among local blacks who had 
negligible representation on the Board.
The new charter explicitly provided for the Board of 
Trustees to accept financial contributions, sell property, 
provide for an audit of the financial accounts of the 
school, and appoint an executive committee to manage the 
business affairs of the organization. The Board was to meet 
once a year, in May. This new charter provided for the 
school to be administered as a corporation and included more 
explicit instructions as to how it would be managed than did 
the 18 93 charter. Thompson did not support the changes in 
the charter since she felt they were a result of Villard 
trying to make aggressive alterations in the management 
structure.
With Dean out of the picture, the sources of continued 
support were in question. As financial agent for the 
school, she had been responsible for securing many large 
donations. With the decline in her involvement, that 
responsibility fell to Principal Hill and Villard.
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According to Lewis, "The whole economic and financial fabric 
was largely dependent upon the influence of Mr. Villard and 
his wealthy friends."17 The lack of a financial agent 
assigned to secure donations from Northern whites was 
detrimental to continued fundraising efforts. Most other 
schools for blacks were sending their agents to the North as 
often as once a month while "the more prosperous schools 
employed full-time fund raisers."18 With the lack of a 
financial agent in this increasingly competitive market, it 
is not surprising that MIS had difficulty securing new 
donors and large contributions.19
Soon after Dean died in May 1913, Principal Hill left 
the school, and Villard's frustration with the local blacks 
and fundraising efforts increased. Villard felt the locals 
were not contributing as much as they should to the 
operation of the school. Other industrial schools such as 
the Fort Valley, Georgia, High and Industrial School, and 
the Walker Normal and Industrial Institute of Augusta, 
Georgia encountered the same problem. The situation in 
Manassas stemmed partially from the treatment of Dean and 
the shift in control of the school.
17Ibid. , p. 98.
18Henry S. Enck, "Black Self-Help in the Progressive Era: The "Northern
Campaigns" of Smaller Southern Black Industrial Schools, 1900-1915," Journal of 
Negro History Vol. 61 (January, 19 76) . p. 77.
19The July 1913 issue of The Manassas Bulletin does mention a field agent 
named A.W. Ricks whose duty is was to secure $10,000 for the school's endowment 
fund from the black residents of the state. The details of his work are not 
mentioned in other sources consulted for this paper, therefore his success is 
unknown.
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Villard threatened to resign his position on the Board 
numerous times, but his fellow board members persuaded him 
to continue. As his interest waned, so did that of his 
influential and wealthy friends. Fewer contributions were 
made to the school, and by the mid-to late-1910s the school 
was in financial trouble. Many of the early contributors to 
the school had died, and no new large donors were being 
signed up.20
In response to the increased difficulty of fundraising 
for Manassas and many of the other industrial schools for 
blacks, Villard supported the formation of the "Association 
of Negro Industrial and Secondary Schools" on April 17,
1913, as a means of consolidating fundraising efforts.21 
As early as 1907 some donors were upset with the number of 
requests for contributions to southern schools. "Northern 
donors were weary of the seemingly endless black appeals and 
were turning to other causes. Also, the ever-increasing 
demands of the schools frustrated a number of their northern 
friends."22 This drop in donations was unfortunate since 
the schools7 expenses were increasing yearly as a result of 
improved facilities and curricula. But many of them, 
including the Manassas school, did not receive the funds
20Lewis, Undaunted Faith, p. 9 8 and Louis R. Harlan and Raymond W. Smock, eds . 
The Booker T. Washington Papers, Vol. 6 (Chicago: University of Illinois Press, 
1972), p. 45.
21Enck, "Black Self-Help in the Progressive Era", p. 86.
22Ibid. , p.86.
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needed to support these improvements. After the many 
changes in curriculum and the construction of the Library 
a n d ‘Trades‘Building and Berwind Hospital, more operating 
money was needed but was not forthcoming. It was at this 
time (approximately 1911-13) that fundraising became 
increasingly difficult. The outbreak of World War I also 
adversely impacted fundraising, as many philanthropists 
shifted their support to the Red Cross and overseas 
projects.23 Tax structures for donations to private 
charities changed as did the way in which personal fortunes 
were handled. Private foundations were established which 
increased the bureaucracy one was forced to go through in 
order to receive a donation. Booker T. Washington died in 
1915, and two national supporters of industrial education, 
former presidents Roosevelt and Taft, had lost much of their 
political power. The loss of these supporters had an impact 
on fundraising efforts for industrial schools. These 
changes together presented an insurmountable challenge to 
those in charge of the financial health of MIS. The result 
was an increasing debt from which school officials were 
never able to recover.
The perception some of the northern philanthropists had 
of the southern schools also worked against fundraising 
efforts. Noting the relative affluence of Hampton and 
Tuskegee, some erroneously thought that other blacks schools
23Ibid . , p . 86 .
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were equally well-off. Most industrial schools were 
operating on a much smaller scale, however, and did not 
receive government grants. Other philanthropists were 
afraid to make contributions because some of the agents and 
schools were fraudulent. Two Virginia examples were the 
Robert Gould Shaw Normal and Industrial School in Alexandria 
which chose its name (and other previous names)24 only in 
an effort to attract donations, and the Providence Heights 
Industrial School in Falls Church which owned only a small 
lot and a frame building and had no students or teachers. A 
1916 United States Bureau of Education report recommended 
all contributions to both schools be withheld. 
Philanthropists were also careful about record maintenance 
and bookkeeping practices. They were less likely to donate 
to a school with shoddy or inaccurate records. Fortunately, 
Manassas was not among those, and the Bureau of Education's 
report praised it for its excellent record keeping and its 
annual audits.25
In addition to the private sources of donations, there 
were educational funds in existence which also helped with 
financial contributions to industrial schools. A number of 
these funds were established specifically to assist with the 
training and education of African American children. These
24This school was named in honor of the commander of the celebrated black 54th 
Massachusetts Infantry Regiment of the Union Army in the Civil War.
25Thomas Jesse Jones, Negro Education: A Study of the Private and Higher 
Schools for Colored People in the United States (Washington, D.C. : U.S. Government 
Printing Office, 1917), pp. 664-665.
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included the John F. Slater Fund founded in 1882; the Daniel 
Hand Fund which was administered by the American Missionary 
Association after 1888; and the Negro Rural School Fund 
created by Anna T. Jeanes in 1907. Portions of the Peabody 
Fund (founded in 1867) and the Phelps-Stokes Fund (1909) 
were also used for the education of African American youth. 
Other funds which assisted with the education of the black 
population were the Rosenwald Rural School Building Fund, 
which provided contributions for the erection of school 
buildings, the Carnegie Foundation which gave thousands of 
dollars for library and building funds, and the General 
Education Board, which provided money for the wages of state 
supervisors of Negro rural schools and to help defray the 
annual expenses of black schools. This Board also 
cooperated with other funding agencies such as the Jeanes 
Fund to support their projects.26
The Manassas Industrial School benefitted from a number 
of these funds and agencies. Andrew Carnegie annually gave 
$1,000 to $2,000 to the school. He also provided the 
matching grant for the Library and Trades building. The 
Miner Fund provided $1,000 a year to the school from 1901-02 
through 1910, $1,200 in 1911-12 and 1913-14, and $800 in 
1915-16. The Slater Fund contributed $500 in 1909 and then
26Ibid., pp. 162-168.
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supported the Summer School for Teachers in 1912 and 
1914 ,27
The school printed a "Financial Report, Donors7 List 
and Statement of Current Needs" for 1905, 1907, 190 9, and 
1910. Each report included a photograph of the school, a 
list of the Board of Directors, Trustees, Members of the 
Manassas Industrial School Association for the Education of 
Colored Youth and the Honorary Members, officers of the New 
York Manassas Industrial Association along with the Boston 
Treasurer, and the faculty at the school. The names of 
those associated with the school were included to influence 
potential donors. These published reports were used as 
fundraising tools to promote the school and its work.
The authors of these fundraising documents appealed to 
the sensibilities of the audience through the manner in 
which the information was presented. The report listed the 
needs of the school as well as its successes in an effort to 
show its worthiness to potential donors. It appealed to the 
sense of responsibility and duty, especially among the white 
people, to help "raise up" members of the black race.
If the present standing indebtedness could be wiped out 
more of the energy now spent in raising funds could be 
concentrated upon perfecting the work of the school.
Is not this work worthy of the interest and support of 
all who wish to see in the Negroes of the nation better 
workmen and better citizens? Does not every dollar 
spent in lifting up the lowly from ignorance and
271909 Financial Catalog, p. 23, 26; Manassas Summer School for Teachers and 
Students, 1912 and 1914 Bulletins, p. 1.
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impotence and sin make the nation more secure?28
The report engendered paternalistic feelings on the part of 
the northern whites who wanted to feel that they could make 
African Americans more productive citizens. This type of 
fundraising document was distributed by most industrial 
schools in the South in an effort to raise money and 
support.
An examination of the school's financial reports 
reveals that most of the contributions to the school came 
from the North. Of $5,370 donated between July 1902 and May 
1903, only $905 came from the local area. The Miner Fund in 
Washington, D.C. provided $1,000 while the remaining $3,465 
came from a variety of individuals and organizations in New 
York, Pennsylvania, Connecticut, and Massachusetts. Donors 
included Church of the Messiah, New York ($1,000), 
Strawbridge and Clothier, Philadelphia ($5), Emily Howland, 
New York ($1,175), St. James P.E. Church, New York ($10), 
Christ Church, Hartford, Connecticut ($5), Mrs. L.P. Eastman- 
and Mrs. L.A. Hale of New York ($50 each). The only income 
listed from the school itself was $126 from the sewing and 
cooking department.29
In 1905 the general donations totaled $4,358 while 
donations for special projects (a piano and new water plant)
28Manassas Industrial School for the Training of Colored Youth, Financial 
Report, Donors' List and Statement of Current Needs, 1907 (Manassas Industrial 
School: Manassas, VA, 1907), p. 6.
291902-03 Catalog, pp. 16-17.
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totaled $2,340. These contributions were the main source of 
income for the school. In addition to the Miner Board 
($1,000) and some of the same individuals and churches that 
consistently donated to the school, the 1905 list included 
Andrew Carnegie ($1,000), New York Manassas Industrial 
School Association ($91), Lexington and Boston Lend-A-Hand 
Societies ($25 each), and the Unitarian Social Club, 
Brookline, Massachusetts ($25).30
The financial report of 1907 listed the donations for 
the school year ending May 31, 1907, as $5,851. There did 
not appear to be any donations for special projects, such as 
there were in other years. As in the 1904-05 report, all 
donors were listed in the bulletin regardless of the amount 
of the contribution. The lists contained the names of many 
famous individuals from the early twentieth century: Andrew 
Carnegie, Mrs. Thomas A. Edison, Oswald Garrison Villard, 
and Mrs. J.P. Morgan. It also included the names of those 
less famous but still important for their contributions and 
support of the school.31
Donations to the school increased in both 1909 and 
1910. In 1909 general donations rose slightly to $5,869 
while special donations added up to $3,960. The special 
donations included money for scholarships, a new cow barn, 
sewage and baths (the need for bathing facilities had been
301904-05 Financial Report, p.11-13.
31Ibid. , pp. 7-11.
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highlighted in the 19 0 7 report), a farm horse, and 
entertainment. Also included was $792 for the new Library 
and Trades•building.32
In 1910 general donations increased dramatically to 
$8,878 as did the special donations, which rose to $7,458.
A large portion of the special donations ($4,500) was for 
extensive renovations of Howland Hall thanks once again to 
the generosity of Emily Howland.33 All the money for the 
Library and Trades building had also been received by this 
time. Only $2,000 of the total $3 0,000 cost was provided by 
the local African American population. The rest came from a 
group of wealthy white supporters that included John Berwind 
(who also donated most, if not all, of the $15,000 for the 
school's hospital), Mrs. Henry Villard, Oswald Garrison 
Villard, an anonymous donor, Mrs. J.R. MacArthur, Everit 
Macy, and Andrew Carnegie. This disparity in the amount of 
money contributed by the races is not surprising. If the 
local black community had been able to support a school on 
their own, they would not have sought funds in the North.34
The disparity is again evident in the donations listed 
in the 1910 report. For the first time black donors were 
indicated by an asterisk on the general list. As might be 
expected, many of the smallest donations (even a
2Z1909 Financial Report, p. 10.
3Z1910 Financial Report, pp. 10-11.
34Ibid. , p. 17.
contribution of one penny is listed) came from the black 
donors. For many of the black donors the ten or fifty cents 
they donated may actually have been a greater portion of 
their income than the large donations given by Howland or 
Carnegie. The list of black donors was an attempt to show 
the support the school had within its own community and its 
own people. If this school had been appealing to the white 
northern philanthropists for money and support but did not 
have the support in the area it served, the wealthy 
northerners might not have contributed to it. The blacks 
believed in the school and that it was performing a needed 
service for the area's young people. They were proud of this 
endeavor and undoubtedly proud to contribute to it.
Table 3 - Breakdown of Financial Contributions to the 
Manassas Industrial School for Colored Youth, 1909-10.
Number of 
donors
% of total Amount of 
donations
% of total
Whites 318 38% $14,388.16 93%
Blacks 529 62% $ 1,037.94 7%
Total 847 100% $15,426.10 100%
Table 3 shows that blacks, who constituted a larger 
number of donors, gave a smaller percentage of the 
donations. Conversely, the whites (only 38% of the total 
donors) gave 93% of the funds. The pattern was similar in
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other years.35
Thus, the Manassas Industrial School for Colored Youth 
obtained funding from a variety of sources including 
educational granting agencies, private donors in both the 
North and the South, various churches, and special MIS 
associations in a number of northern cities. These 
donations were the lifeblood of the school, which could not 
have existed without these resources. In taking this money, 
however, especially from the northern philanthropists, the 
local school officials were forced to relinquish a large 
portion of their control over the institution. This was not 
Jennie Dean's intent when she began soliciting funds in the 
North in 1891. She probably did not foresee the changes 
that would occur. To a considerable extent, however, the 
experience of the Manassas School was similar to that of 
other African American institutions at the time. It was a 
price that had to be paid as long as their survival depended 
upon white philanthropy.
35Ibid. , p. 18-37.
CHAPTER IV
THE SIGNIFICANCE OF THE MANASSAS INDUSTRIAL SCHOOL
Industrial education was a well-known form of 
instruction for African Americans by the time the Manassas 
Industrial School was chartered in 1893. Hundreds of 
schools in the South included industrial education in their 
curriculum. Many schools listed industrial courses simply 
to obtain funding from Northern philanthropists since it was 
well known that individuals from the North with large sums 
of money tended to contribute to Southern institutions for 
African Americans that taught industrial subjects. The 
quality of instruction varied greatly among schools, with 
the result that some had better reputations than others 
within the educational world.
Although the Manassas Industrial School was located in 
a small, rural community in Northern Virginia, it was well- 
known and had much in common with some of the larger 
educational institutions of the day. Founder Jennie Dean 
also shared some common experiences with her contemporary 
black educators and she used Hampton and Tuskegee as models 
for the Manassas school. Biographer Stephen Lewis stated, 
"She builded [sic] the foundation for another miniature 
Hampton or Tuskegee. . ."1 Some of the experiences Dean
encountered in the early years of the school were not so
xLewis, Undaunted Faith, p. 58.
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different from those faced by Booker T. Washington at 
Tuskegee: lack of financial and physical resources, few 
school books and educational materials, the need to find 
qualified individuals to help teach the students, and the 
need to create something out of nothing. Washington at 
least had the experience of attending Hampton Institute to 
use as a reference point. Jennie Dean, however, did not 
have this direct experience.
Washington traveled the rural areas of Alabama in horse 
and cart to familiarize himself with the people, their 
habits, and conditions of life. Dean, too, spent many hours 
on the roads with her mule, Chaney, visiting people in their 
homes and talking about their dreams for educating their 
children. These experiences put both of these leaders in 
touch with the people who needed their help. This interest 
in the individual was necessary for the work they were 
called to do.
In addition to the similar experiences Dean and 
Washington faced in founding their respective institutions, 
there are several other links between the two schools. A 
number of individuals familiar with MIS corresponded with 
Booker T. Washington, making him aware of the school and its 
work. Mary Lawton of Washington, D.C., wrote to Washington 
on February 25, 1901, encouraging him to try to help some of 
the blacks who lived in the nation's capital. She felt some 
of the graduates from Tuskegee could perhaps come to
78
Washington, D.C. and do some good in the city. She stated 
in her letter that the closest school which was similar to 
Tuskegee was at Manassas. She also mentioned a close friend 
of hers, Mrs. C.B. Hackley, who was a financial donor to 
Manassas. (She funded the boys' dormitory which was named in 
her honor.) Washington was familiar with Mrs. Hackley 
since she was a regular donor to his institution.2
Jane Thompson, who was a friend of Jennie Dean's from 
1888 until her death, also corresponded with Washington. In 
1908 she wrote asking him to visit her the next time he was 
in Washington, most likely to discuss a matter concerning 
the Manassas school. She later wrote and suggested they not 
meet because of racial problems brought on by a speech made 
by Oswald Garrison Villard in Washington.3 Villard himself 
wrote to Washington a number of times, often mentioning MIS 
and his work there. In February 1913 Villard wrote 
Washington asking him to attend a meeting of schools which 
were modeled after Hampton and Tuskegee. Representatives 
from Manassas; Fort Valley (Georgia); Utica (Mississippi); 
Snow Hill (Alabama); and others were planning to establish 
an association of black industrial schools in order to 
consolidate fundraising efforts. As a result of 
Washington's correspondence with numerous individuals
2Harlan and Smock, eds., The Booker T. Washington Papers, Vol. 6, p. 44-45.
3Harlan and Smock, eds., The Booker T. Washington Papers, Vol. 9, p. 533-534. 
Mr. Villard, grandson of abolitionist William Lloyd Garrison, was a member of the 
MIS Board of Directors/Trustees from 1905-27.
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affiliated with the Manassas school, he was aware of the 
work being done there.4
A number of faculty members who taught at MIS were 
educated or previously employed at Tuskegee. Leslie 
Pinckney Hill, who became principal of Manassas in 1907, had 
been on the faculty of Tuskegee from 1904-07. Ruth Ann 
Fisher, who taught in Tuskegee's academic department in 
1-906, became head of English at MIS in 1907. Miss E.E. 
Thompson, teacher of millinery, sewing, and arithmetic in 
1908, was trained at Tuskegee. In the same year both the 
domestic arts and blacksmithing/wheelwrighting teachers were 
former students at Hampton Institute. Three teachers of 
boys' industrial subjects in 1914 were also trained at 
Hampton. Both Tuskegee and Hampton Institutes trained 
individuals who were part of the Manassas faculty for much 
of its history.5
Similarities can be seen in the structure and 
curriculum of Hampton and Tuskegee Institutes and the 
Manassas Industrial School. When Booker T. Washington 
reflected upon what he learned while a student at Hampton, 
he cited the realization that he loved labor and the 
independence it could bring him as a result of his education 
at the school. "At Hampton I not only learned that it was
4Harlan and Smock, eds., The Booker T. Washington Papers, Vol. 12, p. 127-28.
5Manassas Industrial School for Colored Youth, 1907 Financial Report, Donors'
List and Statement of Current Needs (Manassas, V A : Manassas Industrial School for 
Colored Youth, 1907), p. 3 and 1908-09 Catalog, p. 5.
80
not a disgrace to labour, but learned to love labour 
. . . "6 The emphasis on labor and its merits was an
important part of the lessons at Hampton, Tuskegee, and 
Manassas. The 1902 Manassas Industrial School catalog 
listed one of the objects of the school as "to teach the 
dignity and importance of labor, and by means of trades to 
perform it skillfully and with pride."7 This goal was 
emphasized throughout the history of MIS.
Both Hampton and Tuskegee had night school programs for 
those students who could not afford to attend the usual 
classes. Students accepted into the program worked during 
the day and attended school in the evening. They received a 
wage for their work with the majority of their earnings put 
in reserve for day school. Manassas also established a 
night school program to give students the opportunity to pay 
their educational expenses.8
The importance of cleanliness and hygiene was stressed 
at all three institutions. Washington reveals in Up From 
Slavery that one of Tuskegee's goals was to teach the 
students how care for their rooms, clothing, and bodies.
The merits of the toothbrush in particular were stressed at 
all the schools. All Hampton students were required to have 
a toothbrush as they were at Tuskegee and at Manassas
Washington, Up From Slavery, p. 54. 
11902-03 Catalog, p. 5.
81914-15 Catalog, p. 29.
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(specifically mentioned in catalogs after 1908). Washington 
credited the toothbrush with "bringing about a higher degree 
of civilization among the students."9 Cleanliness of 
clothes was also stressed at these institutions. As at 
Manassas, Tuskegee students' clothing and dormitories were 
inspected for neatness and appropriateness.
The schools shared benefactors as well. Andrew 
Carnegie provided the funds for libraries at both Tuskegee 
and Manassas. Mrs. Hackley contributed to both 
institutions.
The theme of educating the "head, heart and hand" was a 
popular maxim in industrial schools. Washington devoted his 
life to his people in hopes of uplifting them through 
education of these three facets of the body. This same 
theme is associated with the Manassas Industrial School.
Both Tuskegee and Manassas wanted to educate the 
students to return to their hometowns to educate future 
generations of African Americans. In the 1908-09 MIS 
catalog the stated aim of the school was to educate and "to 
send its graduates . . . back to their homes to be efficient
workmen, teachers, and leaders."10
There were similarities in the religious offerings at 
both Tuskegee and Manassas. Although both schools were non- 
denominational, religious training was important. The
Washington, Up From Slavery, p. 110.
101908 - 09 Catalog, p. 6.
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Christian Endeavour Society, Young Men's and Women's 
Christian Associations, and regular religious services were 
an important part of life for students at both institutions.
In addition to Booker T. Washington, Jennie Dean had 
much in common with several other individuals dedicated to 
education for African Americans, including Mary McLeod 
Bethune and Charlotte Hawkins Brown. Bethune was also born 
in a rural Southern town to parents who were former slaves. 
In spite of her humble beginnings, she became a teacher and 
founded the Daytona Educational and Industrial Institute ten 
years after MIS opened. She received the support of 
prominent white business owners who contributed to her 
school and served on the board. Dean's niece, Annie Rose, 
stated that Dean and Bethune appealed for money together in 
the North.11
Charlotte Hawkins Brown had a more privileged childhood 
and better educational opportunities than Dean, but the two 
women shared the desire to educate black youth in the South. 
With the support of northern philanthropists, Brown opened 
the Alice Freeman Palmer Institute in Sedalia, North 
Carolina, in October, 1902. She emphasized industrial 
education along with academic subjects. Brown, Bethune, and 
Dean all sacrificed their personal lives to the education of
“ Jessie Carney Smith, ed., Notable Black American Women (Detroit: Gale
Research Inc., 1992), p. 86-88.
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African American youth.12 Although Dean was not a teacher 
in the classroom, she was responsible for providing an 
education for thousands of black youth.
Such comparisons make clear that Jennie Dean was one of 
several persons at that time who was committed to improving 
the quality of life for young African Americans. In 
Virginia alone there were 3 7 private and higher schools for 
blacks in 1916. There were also approximately fifty small 
denominational and special institutions in the state that 
educated African Americans. However, the size, classwork, 
industrial training, academic level and ownership varied 
greatly from school to school.13
In Virginia public high schools for blacks existed at 
this time only in the metropolitan areas of Lynchburg, 
Petersburg, Richmond, Portsmouth, Norfolk, and Danville. 
Since the Commonwealth of Virginia allocated a small 
percentage of its education funds for use in teaching 
African Americans (the state supported only one higher 
educational facility for blacks--Virginia Normal and 
Industrial Institute in Petersburg), many more private 
institutions existed to educate these students. A map of 
Virginia included in the 1916 Bureau of Education report 
identifies the more important schools for African Americans 
that were under private control (as well as those
12 Ibid. , p. 109-113 .
13Jones, Negro Education, p. 607-666.
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administered by local municipalities). (See Map 1 in 
Appendix.) The Manassas Industrial School is the only one 
in Northern Virginia. The next closest school shown on this 
map was the Fredericksburg Normal and Industrial Institute 
in Spotsylvania County. This school, however, was 
significantly smaller than MIS and had an income of under 
$2,500. By contrast, the Manassas school was in the income 
category of $15,000 to $30,000. The Rappahannock Industrial 
Academy in Essex County was in the same financial category 
as the Fredericksburg Institute and was approximately the 
same distance from Manassas. Henrico and Powhatan counties 
were the nearest counties in which schools with an income 
level similar to that of Manassas were located.14
Of the 3 7 private and higher schools for blacks in 
Virginia, only three were founded by women (Manassas, 
Franklin Normal and Industrial Institute, and St. Francia de 
Sales Institute). Thirteen offered little or no industrial 
training. The same number received some or all of their 
funding from public sources. Twenty-two of the twenty-four 
schools that did not rely on public funding were affiliated 
with and/or run by a religious organization. The Manassas 
Industrial School for Colored Youth and the Franklin Normal 
and Industrial Institute were the only two non-publicly 
funded schools that had no religious affiliation. Both of 
these schools were also founded by African American women.
14Ibid . , p . 611 .
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Mrs. Della I. Hayden,15 founded the Franklin Normal and 
Industrial Institute in Franklin County in 1904, ten years 
after Jennie Dean opened the Manassas Industrial School.16 
So, although Manassas shared similarities with other 
schools, it did possess certain unique characteristics. It 
offered a variety of industrial training classes for both 
sexes, did not rely on public funding, was not affiliated 
with a religious organization, received its money from 
private sources, and was founded by an African American 
woman in the last decade of the nineteenth century. No 
other school possessed all of these characteristics. It was 
also the only school of its size and type in Northern 
Virginia.
The 1916 United States Bureau of Education report 
identified 11 schools that were independently administered. 
Seven of these schools were smaller or considered less 
important than the other four. The remaining four were 
considered large or important schools in the Commonwealth of 
Virginia. They were the Manassas Industrial School for 
Colored Youth, Hampton Normal and Agricultural Institute, 
Franklin Normal and Industrial Institute, and Fredericksburg 
Normal and Industrial School. The report made comparisons
15Smith, Notable Black American Women, p. 475-76. Della Irving Hayden {1851- 
1924) graduated from Hampton Institute in 1877 and became principal of a public 
school in Franklin. In 1890 she became principal of Virginia Normal and Collegiate
Institute. Her school in Franklin was supported by a missionary from London. She 
also used her own meager funds to assist her students.
16Jones, Negro Education, p. 656.
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among these various institutions by number of students, 
income, and data regarding teachers and workers. In all 
categories, Manassas ranked second behind Hampton Institute 
but maintained a wide margin in front of the other schools 
(see Table 4). When compared with other schools of its 
kind, the quality and stature of MIS can be firmly 
established. Upon examination of basic statistics from the 
public high schools in Virginia (see Table 5) it can be seen 
that the student:teacher ratio was better in the private 
schools than in the public ones. The public schools were 
generally responsible for the education of more students 
(except in comparison to Hampton) with fewer resources such 
as teachers and space. Many of the public high schools also 
housed elementary school children in the same structure.
The students at Manassas experienced smaller classes at a 
school that had a higher property value than any of the 
public facilities and was most likely larger.
The Manassas Industrial School was recognized as a 
noteworthy institution in other aspects besides the value of 
its property and student:teacher ratio. The 1916 federal 
report on Negro Education indicated that of the 653 private 
and higher schools for blacks in the South, only 27 had a 
library, and Manassas was one of them. Sixteen institutions 
received donations from Andrew Carnegie or his foundation 
for construction of a library. Listed among the 16 was the 
Manassas Industrial School, the only school in Virginia.
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Table 4 - Statistics for Independent Negro Schools in 
Virginia in 1915
School Attendance Number of 
Teachers
Income Value of 
Property
Franklin 46 4 $ 1,567 $ 9,800
Fredericks­
burg
47 4 $ 1,300 $ 4,000
Hampton 1, 212 210 $291,484 $ 4,236,132
Manassas 119 14 $ 19,638 $ 86,627
7 small 
schools 
(combined)
261 24 $ 7,671 $ 77,900
Table 5 - Statistics for Black Public High Schools in 
Virginia in 1915
School City or 
Town
Attendance
(Secondary)
High School 
Teachers
Value of 
Plant
Armstrong Richmond 439 17 $ 40,000
Jackson Lynchburg 110 4 $ 14,000
Peabody Petersburg 147 4 $ 30,000
Colored 
Public HS
Norfolk 257 8 $ 41,500
Mount
Herman
Portsmouth 57 2 $ 13,000
Danville Danville 60 3 $ 25,000
Source: Jones, Thomas Jesse. Negro Education: A Study of the Private and Higher 
Schools for Colored People in the United States. Washington, D.C.: 
U.S. Government Printing Office, 1917.
Other schools that received similar grants included Fisk and 
Howard Universities, Talladega College, and Tuskegee 
Institute.17
The Manassas Industrial School was also recognized for
17Jones, Negro Education, p. 173
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its effective use of industrial education. While many
institutions included the phrase "industrial education" in
their name only in order to help their fundraising efforts
in the North, MIS was actually providing an education that
taught skills in trades such as carpentry, blacksmithing,
cooking, and agriculture. It provided instruction in the
academic subjects as well. The true purpose and goal of
industrial education identified in the 1916 report was the
adaptation of the educational program to the needs of the
student and the community, in both the industrial and
academic subjects. Not all schools did this effectively.
Dr. David Snedden, a State Commissioner of Education in
Massachusetts in the early twentieth century, identified the
most successful schools as "those which offered both liberal
and vocational education, and in a sense made the latter the
groundwork for the former. In the best Negro schools of the
South to-day one will find many vocations taught in a very
practical and effective manner, and it is generally conceded
that the social effects of this training are genuinely
worthwhile."18 Dr. Snedden believed that Hampton,
Tuskegee, and Manassas were among the schools that were
successful in this regard. The report went on to state:
The curriculum of these schools includes the subjects 
and activities that are needed for the physical, 
mental, and moral welfare of their pupils. Their aim 
comprehends not only the well-being of their pupils but 
the sound
18Ibid. , p. 88.
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development both of the school neighborhood and the 
communities from which the pupils have come. A study 
of the curricula of these institutions shows that they 
have been pioneers in many of the educational reforms 
of the country.19
The fact that MIS was functioning in this capacity and 
was recognized on a national level for its educational 
programs reveals the excellence of the school and its 
faculty. These facts demonstrate that Manassas was not an 
institution that was behind the times or that offered a 
second-rate education. It was one of those schools at the 
forefront of providing a valuable education for African 
American students. The school also actively participated in 
the community through such programs as the Teacher Institute 
held every summer, the Farmer's Conference held in February 
to offer information about crops and livestock, and the 
Mothers' Meeting held in April to provide suggestions about 
child-rearing and education. The school's active role in 
the community with sponsorship of these programs and 
involvement of local residents attests to its desire to 
reach out to its constituency.
The school received one of the highest commendations 
possible when representatives were invited to Washington for 
an audience with President Theodore Roosevelt. Jennie Dean 
and a group of students visited the White House on February 
14, 1906, where the President praised the school and its 
aims:
19Ibid . , p . 88 .
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Of course, Miss Dean, the good that comes with any such 
school as this is increased tenfold when the school is 
founded, as you founded this, and as Mr. Washington 
founded Tuskegee, by a colored man or colored woman to 
help the colored boys and colored girls of to-day to 
make the best type of self-respecting, self-supporting 
American citizens of the future.20
The fact that the meeting was arranged through Booker T.
Washington's office and that Edward Everett Hale attended
with Miss Dean and the students attests to the reputation
and prominence that the school had attained. This type of
national recognition by the President reinforced the
significance of the school.
The Manassas Industrial School for Colored Youth was
the only school of its size and kind in Northern Virginia.
It served a vital role in the educational and social lives
of thousands of students by providing academic and
vocational training for an under-educated, oppressed segment
of the population. In addition, it provided a place for
African Americans to gather, learn about the accomplishments
of their race, and come together in friendship and
fellowship. For all the students who attended this
institution it provided an opportunity for a better way of
life.
The skills learned at this school helped young men and 
women make their way in the world and achieve more than they 
ever thought possible. Although many people at that time
20Herman Hagedorn, ed., The Works of Theodore Roosevelt, 20 Vols. (New York: 
P.F. Collier & Son, 1926), Vol. 5, p. 677.
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criticized the industrial aspect of this and other similar 
schools, they filled a need in the community. In founding 
this school Jennie Dean hoped to create a place where 
students would learn about life and how to take an active 
role in determining one's place in the world. Most likely, 
she would have liked to see all blacks go to college and be 
educated as doctors, lawyers, and professors. However, she 
knew that was not a realistic goal at that time. A school 
such as Manassas was a stepping stone on the pathway to a 
better world and a time when all students would have equal 
opportunity for education.
The story of Jennie Dean and the school she founded has 
not been given the attention it deserves. Undoubtedly, 
there are other Jennie Deans and similar schools whose 
stories have not been told. Each is important because it 
serves as a reminder of a time and place in our history when 
all people did not have the same opportunities. However, 
out of this adversity came numerous success stories. The 
Manassas Industrial School is one of them. Through 
determination, perseverance, diplomacy, and hard work, Dean 
was able to fulfill her life-long dream of creating a 
vocational school for children of her race. If she had not 
worked to create this school, what would have become of 
these children? How many minds would have been wasted, or 
not used to their fullest potential? Because of Dean and 
her determination, thousands of young men and women were
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able to fulfill some of their own dreams. Although Dean was 
not a teacher, she facilitated the education and success of 
thousands of individuals whose dreams are still carried on 
in their children and grandchildren today.
This is a story that needs to be told and that is 
timeless in its telling.
EPILOGUE
By the late 1910s the Manassas Industrial School for 
Colored Youth experienced increasing difficulty in raising 
money for its operation. Northern philanthropists were 
donating less money to the southern industrial schools.
There also was increasing demand for the money as there were 
more schools seeking aid. The 1920s was a period of little 
growth for the school. No new buildings were constructed 
nor was additional acreage added to the 200+ acre farm. A 
sizeable debt had grown during the course of numerous 
principalships. Members of the Board of Trustees at times 
used their own funds to pay the school's bills. Alternative 
funding sources were investigated including a State take­
over of the school or bi-annual appropriations. Both 
options failed.1
The early 193 0s were characterized by mounting debt and 
internal strife. Faculty and board members had conflicting 
opinions as to the best course of action to reduce school 
debt. Administrators and Board members realized action had 
to be taken or the school would close. School 
representatives approached Prince William County officials 
with an offer to sell the school. The County could not 
afford to purchase it on its own, so it went into
^■Lewis, Undaunted Faith, p. 95-96.
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partnership with two surrounding counties, Fairfax and 
Fauquier. In 193 8 these three counties purchased the school 
and began operating it as Manassas Regional High School for 
blacks. Also attending the school were students from the 
counties of Arlington, Rappahannock, Warren, and Page as 
well as Falls Church, Alexandria, and other local 
municipalities. It was the only public high school for 
blacks in Northern Virginia. The various jurisdictions paid 
for their black students to attend the school, a cheaper 
option than building a separate facility in their own county 
or town.
The institution remained jointly owned until 1954. By 
that time the other jurisdictions had withdrawn their 
students and placed them in their own county high schools 
for blacks. Students from Warren County were the exception 
and attended the Regional High School until 1959. County 
elementary students from Brown School in Manassas were moved 
to the Regional High School in 1954 since there was more 
physical space to house them.
In 1958 Prince William County officials laid the 
cornerstone for a new high school building on the property 
directly behind the original Industrial School buildings. 
Classes began in the new Jennie Dean High and Elementary 
School in the fall of 1959. This building was used as the 
Prince William County school for blacks until integration in 
196 6 when it became a county school for people of any race
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or color. The old Industrial School buildings were torn 
down one by one in the 196 0s because of their unsafe 
condition and the lack of historic preservation efforts in 
the area at that time.
In 1975 the town of Manassas became a City and 
purchased the 1959 school building from the county. The 
structure was added to over the years and served as a middle 
school and an elementary school (its current use). The 
school has always carried the name "Jennie Dean" or "Dean" 
as a reminder of the woman whose efforts were first 
responsible for a school at that location so many years ago.
Today, all that remains above ground of the original 
school buildings is a group of stone markers indicating the 
location of Hackley and Howland Halls, Charter Cottage and 
the Carnegie Library and Trades Building. Underneath the 
ground, however, a wealth of information remains.
Archaeology conducted in the fall of 1993 located the 
original foundations of Hackley, Howland, and Carnegie. Few 
artifacts were recovered, but the potential for additional 
excavation and study is great. The site was placed on the 
State and National Registers of Historic Places in 1994 and 
is commemorated as the Manassas Industrial School/Jennie 
Dean Memorial. It is the second operating site within The 
Manassas Museum System. The site, which will be officially 
dedicated in May 1995, consists of historical markers, the 
outline of three building foundations and the partial
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outline of a fourth, an informational kiosk with audio 
program, a scale model of the campus in bronze, a recreation 
of the arch from the Carnegie building, and alumni gates. 
Interpretive markers at each building site tell of the 
activities that went on there. Future plans for the site 
(Phase II) include an outdoor amphitheater and recreation of 
the historic "Grove" where graduation ceremonies always took 
place at the end of May.
The existence of Dean Elementary School on the property 
of the Manassas Industrial School insures that the site will 
continue to be used to educate young people. Jennie Dean 
would be proud to know that the location she chose so many 
years ago is now used for the education of all children, 
regardless of race. The work she began has undergone many 
alterations, but the emphasis on the importance of education 
has remained. "Thus this change in the management, control 
and operation of the institution she had founded and 
established was but a necessary change in a program she had 
started, left to others to carry out and which like all 
other worthwhile and progressive movements, must conform to 
the changes in conditions in a changing world. 1,2
2Lewis, Undaunted Faith, p. 114
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APPENDIX
PHOTOGRAPHS AND MAP RELATED TO 
THE MANASSAS INDUSTRIAL SCHOOL FOR COLORED YOUTH
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Jennie Dean (ca. 1852-1913)
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